BB 2T
Ri10137% 21129575

ik A2 Pyl 82 55 2 E ) P B
n r ARRSE 2 A7 A B 1 i o

ik ik bp 3k
b 3 RO B b T 1 T K P A A A IR

ASLHRRS 2000 £ 2011 FEISE 33 FREDIRE H PARE R B iEH it 2 S5l
PR — A2 OPIERBLL - WD BB - R DITENFZEERE - T ALE
HARERES LR AR - MRBHSUBUE LM - BUNRE - Bh)
K ig oL B B o ERRTRIRCR R B/ o R L L R
5 R BSIANSAE - B ABWRBRISCRERNSE AT (K
K& ) ZRARKEERGS » BRARFEESREEE o KZREHITA
HEAE I AR EE - HBTRHERCER - BRI AMIRSER - B SEAE
W HAEEE DT AR - R - TEARESNASERL - SRBATT R
%% - ERT A E R rhEReR - SBAEIAaRER - 28 A5y - 1
it RRAIE R  HEMERC BEEEN AJRES#E - 2 a =
T CitacHas ~ BRRGRAD) 5 St A =REBCR R - B2 - IR
e BTSRRI EER AR > SRPENNERCR - BRECE  RELRY
R L ~ RIVIHER BRIV ICER o Fh LS R RS S BRI T o H e (BB
[k A B VTAIR > (Rt FOAfE Rp B AR (LR © it 2B A A5 B Rt sk
OB - [EREHS S (AUt A B RIRRTSE - PR ZEAE FARTHE B e o AR
Tt B AR SRR AR T -

BHSERA © REACHYTRIRR ~ RILhREE PALE ~ BEHTAEHREE « RE AT
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=4,
'8 aff
— s ARE S

RBHE (2011) 10 Hipfek#EaE
A 0 100 BEELEN BRI S
BRI\ FIPAE (autistic spectrum disorders,
ASD) B4R AHE 8,728 A © ASD HHJ&ET)
HEEPE Chigh-functioning autism, HFA ) E{HH
HrAAkSE® (Asperger syndrome, AS) > HiEE
Je R HI B — Mt (Rl A - 2 Bk AR E B

( Cumine, Dunlop, & Stevenson, 2010 ) -
HFA/AS H[RIEHRA BER - iR -
TSI » DU R ei - St W
A 5B (Marans, Rubin, & Laurent, 2005; Mul-
ler, Schuler, & Yates, 2008 ) © AS fE @i >
PRI S B — e (RIS RH R » (B fiE3k 5 AR AR SR
it HT (social skills) » # i AFITHI AAH
f » AASEFTIf A (Cumine et al., 2010) -
Klin FI Volkmar (2000) Elf&H AS BYIEENR
W B ELL ERURRAIRES) - HE ARG
HER SRR S -

ik Z ik & BT B RS R 2 0 B/l
HFA/AS i A5 B 45 Z REE AUR B 22 -
RN WHL R JEES T EE
JEH ABERH 4% ( Bauminger & Connie, 2000;
Bellini, 2004; Church, Alisanski, & Amanullah,
2000; Whitehouse, Durkin, Jaquet, & Ziatas,
2009) - HAEAEEE][FEEERE (Bellini, 2011) ©
HEIRST HFA/AS GLIAMEEN TR K

i PHNERIEAEETT R (Safran, 2001;

Wagner, 2002) o EIAFH] - HFA/AS FRAIfEE
B R g T YNk i U e B A
FHRARSE > SERSE N EE (Cesaroni &
Garber, 1991; Webb, Miller, Pierce, Strawser, &
Jones, 2004) °

ASD Wik A s BRI W] DAy Ry VY2 © i

Ft s 18 (nonverbal communication) ~ it A
76 (social initiation) ~ i3S A (social recip-
rocity ) St ZE8H] (social cognition) ( Bellini,
2011) = BIfEREACEIFRH 2 MDY - RE
FHETA - HIREHEIK HFA/AS SRR ACHE
JIWy #Z B ( Tsatsanis, Foley, & Donehower,
2004 ) ° AR AEYT » BA TR R KR
mn o FER S B L E KL E
(Scheuermann & Webber, 2002 ) ©

FH LRI - kA BTAI R HFA/AS B
VL - AR > WRFERERA 20% £ 30% L4 E
17 5% AS BIRFBIEE R B 2R FE M 32t A
VIR - T E 2 AH E AR K (Little,
2003 ) o DATEZCEIH e F A B ~ B
HERE ~ RERERSEAICISEE AN A 5 H2
264 A AT RE 2 MERLHY ( Brown-Chidsey &
Steege, 2005 ) ° L K AR B L EREE
NS H - RS SRR AR TN AH
TREE - NMEFEELTT - HEEERRUT AR
] BB RATHIRFAMERE - M7 2 H
FRESTIEI TR BRI A » A B SR 28
SR DL - RS R TR AL
(evidence-based practices ) ©

AT $E H AT A TR BRI R 5 Fo i
BANIE ? %3 04T (meta-analysis) A] LAUH
ELHTEB AR - PR A
B B A TR SRS (#E S
2010) ° H 2000 LUK - 4T ASD it A HYS
AR i a1 R (R 1977 £
2009 ) - AT HFA/AS it AET TRk
FeZ Ba T > W R I A P R oK
AR A =R 47 (Cappadocia
& Weiss, 2011; Rao, Beidel, & Murray, 2008;
Schreiber, 2011) ° fifll AT HIIRFIFAERS -
R WAL (K] 7 Bl ARCERR > T EL
L LA R A AT EERI AR (Bellini, Peters,
Benner, & Hope, 2007 ) :&iwmEfIHE N AE

fai
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AN ER (Wang & Spillane, 2009) ©
Bt 11 R AT 20 TR E TR
ASD it & B AR RS - RS E R
(self-management) (Lee, Simpson, & Shogren,
2007 ) ~ k@ = (social story ) (Kokina &
Kern, 2010; Reynhout & Carter, 2011; Wang &
Spillane, 2009 )  FkFRHIFE (video model-
ing instruction, VMI) (Bellini & Akullian, 2007;
Wang, Cui, & Parrila, 2011; Wang & Spillane,
2009 ) ~ [AIfEE A7 3RS ( peer-mediated strate-
gies) (Bellini, Peters et al., 2007; Miller, 2006;
Schneider, Goldstein, & Parker, 2008; Wang et al.,
2011; Wang & Spillane, 2009) ~ FRAHT By TR
(Wang & Spillane, 2009) ~ FREE Ry E R/ A
(child-specific intervention) » LU Ff /it
RETTI M (collateral skills intervention )
(Bellini, Peters et al., 2007; Miller, 2006) > &
TEZBII A RE ST AN [Fl A ARk B B RlIR
HURCR > bl SRR 73 IR ~ 1T Ry BGaR AT T
Fo e © 5340 - it A BT RIRE AN [F) s 0y
HFA/AS 2 EEHRIESER - Hrh Wang EA
(2011) SREH—HEENREHEFER > H
Reichow I Volkmar (2010) R @ BFERED)
AE ASD it 2B EMS % - Rl &R
Fo B LB A EI A ERANARECL - 2oy
HFA/AS SERIED » BIFHEIZBIIRK 1
TG ERRT I A BT RIIFR A A F PR IR -
BRI [RIRESCRREEE - it A BT ARy A
RufEg BEUSE-EZESST Mt
ITAE ~ ARSI AR E G R FAREE -
ENT AL RRABARE - ZHMZH I
ARIFFRBERRHEE 2 - T AJBE R
SE RS o AR BR T AL B A B ROR S
HFA/AS 5 AR A B0 SR ALRE TR
59 0 P Uit A 3R E AR s S
B - 2RI > B TiiseE Bellini ~
Peters ~ Benner B2 Hope SFA (2007) 234/

AR ~ HuBE R A E 5 Miller (2006) 73 HT4E
B ~ M BURT A S TE A RS S 0 Wang B
Spillane (2009 ) FRFTHERFELAE(L R » AT R,
MHERR -

HAFE L3k - HFA/AS (it 2 H G R IFAE
RIEFE S o ARG ~ BB KA
T ik AT AR E R B - 23T
A AR A BT AR S RerB B AL - R
ifi HFA/AS ik 25l s Ik s A
BEE o BRI > H 2001 LK > 5 90%LA LAY
EITIRE R B B —E T - BRI
RAHREIK RN HFA/AS 1T EBE LLE T 5%

(Matson, Matson, & Rivet, 2007) ° FEfALL >
ARFFERRANER AT 2000 F 2011 4F 0 it
FVGRIRET HFA/AS & B —(E R ZerBh i B
AL 0 W A ATEA R HFA/AS Rl ik 20EL
VIR AR - AN AR RIS AL i 38
B FRISS S -

— - AR ERIERRE

AWFFE BRI BT HFA/AS
ZTEFBIMURIER S, - PRS- (—) it
REIGERRE T AR (R~ iR 2
HFA/AS HIFERBIAIEE R 2 (Z) TR
FNALEZE ) (S ABOABR S A
A BEAEA ) ik B ETTAIRE HFA/AS
RE RS AI S R 2 (=) kA E TR
# HFA/AS " RRRHE L CRRBENE
FERTEE) ik B HYHE R BRIy
fa] 2 (P9) it 35758 HFA/AS T AR
B, (BRS ~ MR BB L) it a8 E
TR e BRI S o ] 2

= BRI
(—) BIhee ARER EEBIEE

LEINEHEE Z % (American Psychiatric
Association, APA) (2000) HRM (OEEE
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ZETE AT T VUREETI) ( Diagnostic
and Statistical Manual of Mental Disorders,
DSM-IV-TR) ¥t AS 2By « | et sy
HEHHABIIGE » 26Tk « HER - JEE)
HEAER - R~ EEOEBR S 3HKEE
SEERIIL S - WS RERRRE 5 4. A
PBEREERH S s HEEERIR > 2R
MBS EVEEE - HIETR (GEfEtE A
B)) - HEEEYNEE > MAERRE RS
6 - ERMER S E e it & A B R a
BHRERE 5 1T Ry ~ BB SR BRI A E R
B~ EEMZIRE (APA, 2000) ° HFA J&R
ASD HYRSHHE - BR T 755 B PIRE R $ E A HE
Gh » TR IR IR I EE R R 70 DLE S
LB EE S (RSB R R FGEERE
B ) Mt & ThRedta - R/ USE ST AMER
ST — iR 5 R B AMER
SEGRELT MfEAEHEZ (Tsai, 2001) <« AN
FeHTHE HFA/AS SZI{EFehi A e 2 HE
Fs HFA 5L AS % -
(Z) MEHEIE
AR R MR - Tk
ANLGEES kIFRE ST A Bifh A A &) (Matson
& Wilkins, 2007) » DA5 [ 1 [E] e H R &
€ (Gresham & Elliot, 1990) ° AWFZeHT
FRMIE A E AR E 2000 4F 1 HE 2011 4F 5
H» $RE —EZW5%E - 81 HFA/AS #1T
% > A HEL HFA/AS IR (ARER ~ A1)
DURGE AR N AR (e ABHI B
IR A AJE 1B ) R - 53
HrEME S Bt 2RI RS -
(Z) AR
ATV ERN AR % FHERE
ZITERRERTRCR  ARFFERTHRRI T AR
TR E R A Bl ke % 0 HFA/AS 1E
Bellini (2011) FraIFGE S M @ itadias -
H ORIV BB E R AR

FFFEES (EEMEAREE) T DkE
15~ FHIRIRIIAERF B LR -
(M) B
‘A ERA R TR S EE
g% DR/t ABRSE (Banda & Therrien,
2008 ) » AWFEER A EAB LR (percentage of
nonoverlapping data, PND ) #E{T&E T

X RkERES

AW B Ao AT BT RE HFA/AS
ZTEFIBIMAIRR » KILERET HFA/AS HYiiEA
PR - AT R B R R o DUk
HFA/AS it R B5AIRA ISR 34T = A RIS
E‘k o

— ~ HFA/AS B9iit 32 #5215 BRI

Bellini (2011) #§H ASD HIEES#E
it A EAA ~ A ERIFRAIVY R i A T PR
JEEE R TR A IEE SR > i HAE
DIRAE ~ FEMIRIGRE S REHCHIER -
B (Bellini, 2011) - HFA/AS JEFES
BAYREEF RN - (—) T##hA
MIRIBHRAEEES © (—) IEMER B A
T (=) b BT RES  (19)
AR T RAG » (1) RIEVEHEMERT
Ml RAE 5 () BN A B iR A IR i 2
fig ~ HELURFHEER S SERE - BlG OB 1 E
REGREEER (L) HFESEEEFR KRS

(Bellini, 2006; Moyes, 2001 ) °

it A REAA R P U E 1 5 =X F B B A
L8 (Bellini, 2011 ) © HFA/AS it 54K
HEFACRY > RO TEHMA LE) © BUEEH)H
il N LB > HAIREE - Bl (—) BEER
2GR - SR 2 HESNEE)  (Z) &
KRR 5 (=) FFELSSKEIR A
AERERYEER 5 (1) DR B 28R A
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DUERAYESER 5 (1) TAANREEC 5 (8) B’
M AFTHENE 5 () 1538 R b BA R A A
(22 3%% (Bellini, 2006; Moyes , 2001 ) ©

it 3 B R fa MBS it &L A B > HEE
o2 — 2B aFEE S (joint attention ) °
HFA/AS WIREEFAERLL T L AR (—) &
KL SFRIAZR  (Z) FEMEE T HERE
EIEMARE ; (=) B AR > (1Y)
el At A YRR ~ TR ~ LRV SOBGE S (1)
FEFH A BFEE) » BB e RS

(7)) T8E AR A T oAt A RS SRR B IR

= (b)) AR E KM AEREZE (Bellini,
2006; Moyes, 2001 ) ©

AR & T A A B, (R E s -
EE - BT R ) B A R G L
2L DU EEEH (Bellini, 2006) © T f#fMIA
BHEEELO G (theory of mind) 3 ALEMA
Fofrl A P BB EL AR BROR 4 15 (declarative
knowledge ) * EAE T kS St SRR BlEGE
OEEARRI A - i EH RS
BOMFEE B B R ATEIRIRE /T ( Bellini,
2011 ) ° HFA/AS @FESFRIRT 5 ARKE8 7 %
B W T RGESEREINEE A R R
N DUk B F ORISR R
A H 2 WTT E ( Bellini, 2006; Moyes,
2001 )  Bellini (2006) 7%3a VY7 HH 5l
FETBRAR > A—HEBIE > BEA
MR BIANEE T it ARG i E S e
FFEES MR « WA TERIFRG - T
SRR HIRNIEEES M © IR TR R
THGEEEIE - fREEIERE SR T AR
TEREAIT Ry RS Al B i 28 B Rk 22 28
e

=~ iR EIGANFRAY B fe sl ET &
(=) "AE
TABAEABRRRECRE  AABE

Z > HRE—MZEN ALFE BRI
AR E R AFIEE A« A2 ERA
(Blan : RE - #hmsE) s ASD FIER A
BT R 2 HY) (Laushey, Heflin, Shippen,
Alberto, & Fredrick, 2009 ) 5 B2 B A By
ASD ] B BN el AR BRAY [R5
FHER ASD BEILENA « AR HEBIR
Bt - PlANZ R T D S M s M S S B T8
HEGE > W81 ASD it &Y% L (Matson
et al., 2007) < HERELE AS FIEMER A BA 4
HR » KEHRALEY © B#E > AS WTRERRE
ARIEER (Myles & Simpson, 2003 ) ©

[E 2 FE R IEI 5 T /i HFA/AS @ LA
TREZERATAE » A FREE RS - DU
7 HFA/AS —EfTRIVATY A8 (Marans et al,,
2005)  HEZEE AS H[FEFEEITHRNE
By o T RERME RS Miller (2006) 3%
S3HT 1965 £ 2003 4 30 5 ASD ik a5k
AT - BRI 2 AR T - fREGE
TEERECR AS SEEHERF B ZET »
TR FEAL B E MR 5 R B 5 (Myles &
Simpson, 2003) ° Lee %A (2007) G
AR B REHEE > LHE ASD
TR ERE IS > MERERGHEEN - A
AR - Myles A1 Simpson (2003 ) 52k
B AS WFEERER A REE SRR (a0 :
SEHEEIES - SUEBUR AT SRR ) o Ml
A e R B ik A5 H Y -
(Z) N AIEE

DI E R BB S » HEE AR
BEIGSEEE  AERBUREIE SR E SN
A HIREARTEEE  BAERBUREIE 1551
SNEMAA > BB RS - e - A
B~ MR SEERE DO (S0 - B
it 2011) o HESCRAIRR SRR EEEBIR
i AR —HE T EHERIIRIE , - HINEER
B LR R IR TR ARiM > AR
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B ATE HIRE  SIEBRL R - I
MIFIATT > WTREE % FIRERS o i HiR ik
B MO - BRI SERI BB R B RS
SR PR P - FLRRI RN B AR5 S0 48 B P
fE - fEEHBEMRAEREE P ETNA
I Ry EREEI R BRSBTS
oA MR I B T > AT A AR TE BRI A
BRIEEME - AERTRENGEEEER
PLE -
(=) AAER
N AT B E A RIERE A A R A
ENABEEE—H SR ERIRNAE
HEITAEIE > PRZ AL > g EE b
(LR » 2000) < SR EfE /T A B -
TG R A KRR A - DU/NEIE s ASD
it 2 #%75 (Reichow & Volkmar, 2010) -
Reichow FI Volkmar SCERZ3HT 2001 E] 2008 4
66 & ASD it AR FCEE A BfEit R
BARE T OR SE BEAN E S -
—MimE - EREE A E T AT 5 Ry
T - ERE B — M R Ry B L PR 22
4 o DIFTEINS > MMERT LIRS SR b
R ARG B HFA THERE AL -
ANRERE RSN — MR 6% - AF3% HFA T
ik A BT R 2o AR M S HEA T E AR LB ik
RETGIFE T DUEIE HEA WIRERE - RS
FH AR E R PR 25T (Laushey et
al., 2009) « DI&EIME » K HFA B AS FHRKE
HE AR A B » AMEN LT AT > Bl
PSR IR EE B AR R o B[ 5 AR i B
( Bauminger, 2002; Castorina & Negri, 2011)
IR AT ER [E A T IR R LB - RIS R AR
A s SR H M S (Barry Klinger, Lee,
Palardy, Gilmore, & Bodin, 2003 ) ©
(M) #~ ABE
A ABUAT] 53 Bt TRy ~ BRAIRIZAIA T R EX
] o AT R BN IE T R SRERE A HHEHL

EERERER AT RIS & B
iE 8% 58 ( positive reinforcement ) ~ i

( rehearsal ) ~ ¥&7~ ( prompting ) ~ I A

(written scripts) ~ $%&/~#i (video modeling,
VM) » DU %52 E R (video self-modeling,
VSM ) % (#E3CEE > 2009 5 Scattone, 2007;
Soto, Toro-Zambrana, & Belfiore, 1994 ) °
Bellini B Akullian (2007) #5347 VM /A
ASD tAETG IR - BB EREEEETS
#E 7 S FH AL B R o Reichow B Volkmar

(2010) ~ Wang FI Spillane (2009) & H %%
ST ASD it A BIHIFRIZEEEEL - VM FirH
MRERCREE B AL E R - BB RB LT
PND fH (84.25% ) fHE S

EAVSIEVIEIE e ce e 1 ) e iR U sl
HITRE MR P 2[RI BRI et & 50ys - )
FAMERF TR BARAL I AN EE SR At
BT A O it T REBEER
&4 A (social-behavioral learning strategy in-
tervention, SODA ) ~ it &ifE ~ FBER (power
cards) & (EHESCEE » 2009 5 Bock, 2007b; Myles
& Simpson, 2003; Soto et al., 1994) -

AT R HUAT Y A A B AR AE SO & R
%~ REEEAIGE » DURET RIS © o
AR H A9 2 BRI FIAT B 1 43 ( Mennuti,
Christner, & Freeman, 2005 ) : 2HIKDTHFE
Ao Hh AT 2 R PR ] 2 3R - et ith
R} g N S U U RPN €
AAINE Reablf © FERRAIBRS] L > A& Hes

S TR RE I FTREFRECRE 17 Foll 73Rl
EEREENREE R E 2R - BT
85 AIEHr 2RI RAER - DT
HOERECER § fERmEIRE] | - R Hes g
TREIT Ry f5RE © RRAIAT Ry He) & BB e
HE#E (teaching interaction, TI) ° FRIL -
it e B ERRA T Ry B R E SR BIAITRE &
it SR IR BIE SR - S &/ B R AT
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PRSF - IR TR > BT e
REGEETL A BT HREEHN - 53— E#%

AR ER BRI Y5 (Bellini, 2011; Scattone,

2008) ©

HEEHRIE LR ASD BRI
BEMYBER (Paxton & Estay, 2007; Quinn &
Swaggart, 1994) KT BRI ERERAAL B HAth
5% (Gense & Gense, 2005) @ EEEEIRE
RESTTMABNRNEZE (Wehmeyer, 2004) © Wang
Ed Spillane (2009) &% i =R LEREITT Ry
RIEHCS ASD it BB BERHINE - A5 R
BB — < Lee A (2007) #&EHT 1992
F| 2001 FR 11 REMHBEREHERAE
ASD it & ~ B H B ROER R 0 B
BARSUELE > S PND & 81.9% ° TI 5H R
EIhRE ~ FESHEIER ASD > EEEBIRA
HEARIRRIERNS - DURORE ~ A El i

FET IR IEERNE (Dotson, Leaf, Sheldon,

& Sherman, 2010) °
(R) FFEHER

RIS ATESE » BE R IEHE IR A 20 B A
BRI § BIANME T2 OB RRERE ] -
MRESHCRIAA - R (E R R S A A )
BURRIIEREYE - SACERGERE AR © e
AR EEE H W AR A A B - R b A8
JERYIERED: - RAEE RS R GO
LRRaE 0 2011) - —fKER  fEEHARTEE G
& BREEE AR ETE T A B RENEE
BOR -

= » HFA/AS T3 FI5:II#RAI R 7%
Sax il

{6 =& HFA/AS it IRI e
A5AT > Hr Rao FEA (2008) i 1992 F
2007 £F 10 # HFA/AS itASEI5EIRR - H2 8
FHEBNAT 7 E 18 Bk o IS R

B R T R R A BRI (DU T
Pt AL e BCE I Tl 2857 )+ DUt
ZEIGEBRN FE L (et & B sia %)
) WS 3% AR MRE 50%
HHEX -

Cappadocia ¥ Weiss (2011) [E1gH 1995 I
2008 £F 10 f& HFA/AS BRI EEIBR - H
BHEZERNT 6 F 18 Bk o ISk
X (BN OHEENA - BEHE ASD
it » HEAREZH » AEH X
CDHIERNAA) ~ AT R AR EZE=E ;
MR BLE =R AL HAEN - EH—RE
R2 B ES A BT A B KRy H
EEREIFMIER IR -

Schreiber (2011) £&¥ 2000 ] 2009 £F 38
& HFA/AS it &ZETTHIE - Z2EEFERNAR 5
F 18 Bk MFEBL G EE HFA/AS
WMo BN RN B2HEERIEES -
Schreiber HE—HHRHIFHNT Rein AR L 555
AR HEREE LI H ARG - BRIFIIR R
ZEE  TEEETTe - 2ER A SE
ARG - ML SRR E ORI A
TEESRIEEE A AH 5 [ 47 et DA B B T ey
Foths o DL HEA/AS FI— R4 Lt o 240
[EIRYHLER » SE T B RRGE - et
PRIt € A8 ke st HFA/AS [R5 HIAT -

MRAGE

AW FE B Littell ~ Corcoran FI Pillai
(2008 ) ¥t i » TR YE S

— ~ HESLRER D TRVSRE

AWTFRAHR HRIRIE - MR
IR ANtE — -
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LITAZEZANE (—~ ZH)

5 A EARTE R R
BEA)

49T AHUE (1T Fs ~ BB ~ FBA
TR

LR (3~ 40) >

T (GitAHEANE WIGESILH e (iEAehe)
(HFA/AS)
ORFAREZIRRTA |+ | ORre 5 [ OB
o ]; HFA/AS : o | LitREGeHE (B— %

H) g (JEESHE -~ it

TR (BA ~ HIfS) 25 (3E 6 %~ 7 Rh -~ iR AE - iR
2N (5]~ EEE - B 12 8% 13 2 15 HD

IHEBIA A %~ 16 225 5%) 2GRS (BARIEE - SIS
3 AEEE (BREE ~ 1S5S 5

O [AI BRI ik &£ 75 -
S MR MR -
WA R -

— BERORIZRE

=~ RENRESRIRREMEE

DeCoster (2004) fEHED BRI 30
FRFFEAT S RERA E R - BRI TS
[FEEREEE I HATIZ HFA/AS it 2 E 53R 78
B o A RAIHIRSE I ATAEARE HFA/AS
RefE o A BIGRIR T AL » AN AR ERIE
WAL it BB T HIRAZ S 5 HORRZER
SHATEIS 2000 £F 1 HZE 2011 4 5 HE > TA
HFA/AS it & 55 B —{H 058 - R AE
ERIC (EBSCOhost) & ERIC (ProQuest)
B 2000 £F 1 A2 2011 & 5 HEEFEX
& o =Ry © (—) autism B( Asperger ;

(=) social B socialization s ( =) treatment
5 intervention or £ ERIC
( EBSCO ) i Bl 1455 f& * 1 ERIC
(ProQuest) Hi¥H 334 & > YEEENRTFEEEET
fRHEH 25 & - WA NE=A Ry BB R
JEEE 0 ARAE 2000 F 2011 A [ G AS B
ASD it A E IR B 6 H )i 7 2 S
HEAS > AL : Research in Autism Spectrum Dis-

orders ~ Education and Training in Developmen-

training

tal Disabilities ~ Education and training in autism

and developmental disabilities ~ Autism ~ Journal

of Applied Behavior Analysis > Research and Prac-
tice for Persons with Severe Disabilities * 1575
RS o FER SRR - QA7 & RRHERY 3L
B A AT EEE > —HLTEEE 31 FROE -
HRi5E (Apple, Billingsley, & Schwartz,
2005; Buggey, 2005) & H X HEREWFE - Fr
LUZ 33 bt 97T A 60 fii HFA/AS °

SRR AN 32 70 M B SE B AR ME S R
gt 1 (—) WIMEFRHI 2 EEZ HFA/AS 5 (Z2)
POESBHFT R EYT » AR EHCE TG HHE -
TS5 H B TR I RE L AT R B it & i £ RE
% AIARBNAM e THIHEE (=) E%
RINFIEFFELIT] - A ERBER GRS
FeB I seaE 5 (1) DIERERIER -
KRt Foii 5 PND FT s

= ERMREHILERERSEERE

AT 5% 4K 8 SCER B Bellini ~ Peters »
Benner £ Hope %A (2007) BYEE » ELLF
ANEER T B SR E R - (—) WFoEREE
E A FE > MR (2D AR B
AT (RE -~ T2 - FECE ~ 260~ [
175 ~ WF9eE e oA ) ~ M ATES (BARTEE
PG ~ 8 B ARG B R R 1B 5/
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A~ Sr A (]~ B ~ e s -
DUk [E#E i SRR U B L ke SR A B —fik 7]
%) ~ S AR (AT Ry ~ 380 ~ BRANTT Ry L
[]) 5 (=) it B < BREAE (RS
i~ kA - AR A AGREA]) 0 EE
I 5 = o3 FE it A BV 2 K Ry B EL B
HFA/AS » WZ5EHE > HAEMTE 33 fRisedsr
ARt AETT 5 (M) A ARG > $fEETS
IR (RBR A A—E H 2RI ~ &
Ry (BRI A—1E i BB E) ~
Bk (R AR B A — 16 H < TR
HAR MBS BRI B0 MR (R
I A8 H 2 BRAETE EHARAE 5 Bk B T
B0 ¢ (H) §H5 PND FriE#dg - ablER
AR -

BRI > Wang EH Spillane (2009) fEHIATA
EEE (treatment integrity ) 2 ZERAK ¢
MHERIRA R (2011) FORBIEE N ATEA
BEE o HZEREB ML G E (social
validity ) » AIMEEZ B E AR - EkEE
Ea AT SEAE 5T 2 Bl 3 AR RE B A W] JE A
T e MK 11 RgkESMT ASD it BT
9% > % Wang i Spillane BTN ABEE K
it R EETE - KU - YRR 7 it
AETTAIRET HFA/AS Z FERBATIR RS -
ISR ABEEN BT &R AT
EHBEEHN - LU eI ARG E IR
o

TESERE Sk LAFR - B8 —Riboes - 1¢
33 FRFSCHBERGEI 15 5 (B 45%) B854
B 2L T B —BUEEEEE | (point-by-
point agreement ratio ) &t H #W & E E

(coder’s reliability ) » #iSR{EIE FLES ST HIE
IT1R.90 £ 1.00 ZIH > k.97 - HrfA—E
BRAERY » S NTEHERIE B AR RRAS - 16
AEE L B—Ai B RS — R R
CLS A= L g T S

BN Rt R AR R T A RE RS
EAREENA - REE iR bR S s
ZERERENA - iR EIHIRNE L
RE R 1 R AR R B S A Rt R JRRE S 7
M B EN R A AR R RS Ryt 2 A
B3 BB AL BRI Rtk A28 AR AL #EAE 5
%A Bellini (2011) BPUREE I E
= 0 WEKAm e AT ER AR B S
F BRI EEES 2 M > K RTE SR
Pt AEERAT > B i Rt 3 LK -

Wtk (FE2HSUREER T EE DY A2
T ERE N  DUCRIS RIS E B ER
FEIFRES @R - TRMARIFESHRE

(1 ~ T8 KHEESER)  BAHE)
BN - RELARIE ~ T8 - IHesE S 1
FCEER - A RERE - I HRAFEERN S
BEERRE - kARG e LA E R 7 X X Eh el
b N L) - R S [ 47 2 B e i 2 B ]
TEED SRk MRS  FRIELERE R
AEGEEERTE - DIATEY X2 B A L
ERYESE S M ATREEC 5 BRI ATTHANE
7 3845 AORE R B BB (A A ERSE - kA AL
ETEMELZ LA BB - AR ESR A
NZRS S T8 T RN E b A R 5 B
PN i i N )3 NS i
i~ AERGEES AT A ACEERIES)
RBISERAESE + S H AR T Al A ARG 2R
AARIIIRER © Bk M A RIS - ik AR
VLT A NEEL (R - RIS - 1ERE - B
PERITT Ry ) ~ HIEM A Rl HLEEL - DUk E
B (BTN H ORI KEE
CHIA TR ) °

MM~ SREBH D IIEF

BRI T S R B 3 AT 2+ A
WF5EER-H PND #ii%3 34T « PND J5#&ast AT
AR HaE R M E
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WSE8IE (B0 ~ Beias » 2011) < I 33 /%
IFFEAY BRI SR B A MR (A B SR - BGE
&LL PND FHREEREL - PND W{REZEHE
HABR BB EA R — B EIE A&
FHERE > BREAARRS BRI B Toal—F
BeiiE R R B L AR > E2 0 &
Fo BT Ry » AR E DL P RSEE 5 &
M7 R > AR R ARE DL LAy #ifE - pisk -
100% 5 FFH 1 JdsiEm@aR - Bl PND (HE3C
e~ B 0 2011) ° PND Ky 80% R 80%
I ABHE RN A FIEARIHES - PND F 91
£ 100% ~ 71 £ 90% ~ 51 £ 70% f1 0 &
50% » S AIF R ~ 5~ AR AR
(Scruggs, Mastropieri, & Casto, 1987)
oo IR E £ 53¢ 53 BT o2 W92 468 SR AN AT A
#H > Glass » McGaw F1 Smith (1981) Za/kF
B SE 2 SEB IR HOAS SR - iR
AW FEE Ry s BTRY AL « i — I 5ehE — 1
PND 3% FE RN IE 1) e B ) ik A e
TIRER » R RIfE PND
AWFFEETE PND W > (RIBHTEE
HE R AT AL FHEAFER AR PND
K B2 EEZRSATEAM (£ 60 fd
PND) » #H &2 HEH L K ERTT R
PND > HISEHEFIME PND AEIBREL 2 > %
FZEEN PND » FFER DU E A R A
B o AR ALEE ~ FEREEMN A B
PND I » j2LL 33 Rif9eZ 1B KAt 2 E
R ANTEAL o A 33 BT 6 4 B
(Crozier & Tincani, 2007; Ganz, Kaylor, Bour-
geois, & Hadden, 2008; Moes & Frea, 2002; Tar-
box, Wallace, & Williams, 2003 ) [FIHFRE ]
KEAATTE > 1 f& (Sansosti & Powell-Smith,
2006) H =12 EE 53 RIBEE =FEAFE ERTT
Fs > AT ABA—46 39 {6 PND - 215A 11
&l PND BHZEE A Hl#E 1 18 PND 4
JIBREL 11 ° FHRRAEIIHINZAR PND I

L 60 (72 EE Y IE Rt A B Ry 7T BB AL
(3£39{# PND) -

BRIt > Ryt R R a5 A
FLHR T T EIK 22 B 5 17 o S DAIR] B AL AR
BE > DIBUAMESE PND BRI E T B
Rl o R — 8 A AR AR AR Y
PND - 5% » B{LA PND Sl 2Bk
TEEE AR LR K TS  HRRE
FUIREIRTEARER > S REE T A TH SRR
AR EKTG - AR (Apple et al., 2005;
Bernad-Ripoll, 2007; Chin & Bernard-Opitz,
2000; Laushey et al., 2009; Scattone, 2008; Tsao
& Odom, 2006 ) HIRELARTL -

M RER AT R

B 33 Rt - D EGRGET (BE%
MERERET) R W 25 B BEIRET 2
> AB Gl 6 = © 5 0 2000 & 2002 F%&
—¥& > 2003 -5 2004 FEAFARE 0 2005 N
IR - 2% 0 BRT 2006 =N 0 HEg
O EREHEIRE SR ol Rk A BT IR
I E SRS - DUN R AE S > —h
HFA/AS it 28 575 ) o2 I e B i L B St
i > 53— ks HFA/AS it ZHVTEI#RZ ifoets

FEEN
aYl i ©

— ~ HFA/AS Tt X 15 EIl#R 2 FE F
IR ER Pl N ET i
(—) RFEIENRETEIFEZ HFA/AS B
FE IR R
1E 33 Riftged o A 96 (B » Hibf
60 fii HFA/AS © BRAFERIT S AVULI 2 EE R
fEH - EAREBNRE - 2R8NS 0 SRR
3F]25 5% - He 3 B 6 5 17670 7 F] 12 5%
A 29 7> 13 F 15 B - 16 B 25 BKH 14
fii o HELWH] » ZEBHEE 7 5] 12 B
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] BB/ NEAE - BRI R e TR R Bl
RSB 2 - IS Z > AS F 32
B B RS - HFA H 28 £i7 > Hrh5B 1k 24
B & 4 - BN LM SRS EE
6.78% » HAFHTHIE 4~ 8~ 20 K 24 B °
FK—HURDUERRITS 3 B 6 5% PND Jy

75.14% > BHEFERR 07 | 12 B PND fy
68.02% > BRIEZR ¢ 16 F] 25 5% PND B
90% > JERREMER - LIRS - B S
R (PND = 76.01% ) 5 120 T @ R A 25 2R
(PND = 63.68%) » A#fTH g FITERIHY
R BRI RIEK -

£— WMREBIVINEETREEEZ HFA/AS BIRELTE

Gy E PND ¥ #E (G/ME-&KE) SEEHE (FHERE) WRTR
R

3% 6 5% 17 30%—100% 75.14% (24.65%) HhE

7E 12 5% 29 7%—100% 68.02% (35.35%) WHH

16 ) 25 5% 14 33%—100% 90% (20.21%) iTHES
PR

5 56 7%—100% 76.01% (30.39% ) HhE

'8 4 20%—100% 63.38% (32.73%) HH

BB L R BI/NEE > SERTHEAD Owen-
DeSchryver ~ Carr ~ Cale E@ Blakeley-Smith
(2008) firz » BI/NEEAEE HEEEit & A
B o M HLFRNZHEERE S 2t g
B - BERIIRTEED - ERRERA 95% H AS
FRNRRR RS EH) EHERR
{HIE e BN R DA Rl Fo H R 2 8
E 5 WA 28% B AS fETUSRIFEIEE
(Church et al., 2000) > =T AZFEHRKD -
FHECATAN - HAELEST HFA/AS HYFIEE K
A - O Blrh2EFRD - EHRERR
Fo 1B o [ B 5 RS2 FHE2 T - X1 > Bellini
(2004) FHBIEDEIAN HFA/AS ZFE R BT
REITHAMR - Mt gt a8k 5
PR SIS B WU R -

3 F 6 BRMEELHY PND &/ 7 2 12 5% v 3E
AJREA Crozier A Tincani (2007) Frz > ZHif
HFA/AS IR - 16 2 25 BRESEZIT
ABESBEALE  EPNPRERFRREA » IIEE S

BBt Ay AHE/IOHERR - K Ry iEfs R
FEUESE (Davis, Boon, Cihak, & Fore III,
2010; Dotson et al., 2010; Palmen, Didden, &
Arts, 2008; Tiger, Bouxsein, & Fisher, 2007 ) ° #fi
FEH PND mZ FIREIIA] - K& B2 Ea Y
it R BT SAT Rl (Davis et al,, 2010;
Dotson et al., 2010; Palmen et al., 2008 ) > H.EHFE
Z IS¢ (Davis et al., 2010; Palmen et al.,
2008 ) » sEURHE BT - 20T AR
BN - JEFRE K 2 EiE N (f#
POfz ) - AEARRZC AR A BT R A -
(Z) FRENAEEZRZRIERE HFA/AS
HYFE FA 3R 0 Bl B 3
LANEF
NMABUERE - TR - FHEH - 2
fill ~ [EIMS ~ BFFZERE ~ oAt (80 BEERAERY SR
BB KA CREBAS ) ~ 10 ) - 1E/
ANEREEZ - 1 33 RAES R E
(A2 KEFRE) H 2 B (Owen-DeSchryver et
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al., 2008; Tsao & Odom, 2006 ) : R AJMEIFEHA
TH 2 B iR ERIRIE - DURER AT
& (Moes & Frea, 2002; Thiemann & Goldstein,
2004) 5 Hex 29 REZRAFI - 1 AEH
NBOKRE - B—N A& 22 & DIRBCERT

(7R 9eE SR -2 (5 /) KRE

(3R &% - ZENAE 11 & ZEWLN
A% HAGENEE - RENFEE - ok
FHRE - a2 - SRR - DUk
FRMFL -

KOBBE-NAZTBTEHR (PND =
73.57%) s ZENAZEBHAEYE (PND
64.58% ) - B—/r AFH > A KFEFEFE
& ERE > PND Al B 75.06% K
60.46% ° Hh » FEMFEZFER BN A

BORIBHERNZABER > PND 251y 54.76%
1 30% ; R ZIEREREN AL » PND B
HREEROR (RRECERD ~ ZH0 ~ IR fIHALZ
PND %3 Al Fs 79.01% ~ 86.29% ~ 74.27% K
77% )+ [A247 A% (Owen-DeSchryver et al.,
2008) HIBSHRERSE (PND = 90.90%) - % &
AET - ARIREE - Bian - BFFeERIZAR
JBIEESER (PND = 93.10% ) » WIE&FI%E
B (PND = 83.33%) » ZRFIHARH]
JBRARER (PND = 61.40%) : FRANE T
NHEREIZ AR (PND = 38.43%) « il >
FESHTERER—RE - MBRRENTF
B~ BRI AR R N > AT
e BRSO RER -

N ABIABORE - H— N ABRER

R NAEAEFISEE HFA/AS Tt 32 FEIHEI5EAY B3

srtEE PND % il (GvME-mAHE) SEEE (REHERE) RIEE
TAE N
Bt A#& 30 10.20%—100% 73.57% (31.01%) HhE
EZ VN 9 15.30%—100% 64.58% (28.42%) A
TAER
A 34 10.20%—100% 75.06% (29.28%) Hh&E
KR 5 10%—95% 54.76% (40.03%) el
R EA] 7 14%—100% 79.01% (38.34%) Hh&E
Zhh 5 65%—100% 86.29% (17.61%) HhE
W7es 7 36%—100% 74.27% (27.94%) ek
HoAhr 4 23%—95% 77% (36.80%) Hh&E
WFsEEf IR 3 50%—100% 83.33% (28.87%) HhE
SR 1 93.10%—93.10% 93.10% (0% ) iTHES
Z A A 2 56%—66% 61.40% (7.21%) iEEE]
[FIfEER AT 2 30%—90.90% 60.46% (43.07%) iEEE]
F 1 30%—30% 30% (0%) A
] 2 1 90.90%—90.90% 90.90% (0% ) EER
A INFE R 3 15.30%—50% 38.43% (20.03%) wH
WrgeEfIE 2 1 15.30%—15.30% 15.30% (0%) NeZE]
FEMFE 2 50%—50% 50% (0%) wH




AT RIS E DIRE B PAE B BT E 3 1 A AR AT 4L

% ERERR RS EN AETARMEGZ
I ABHRER B BN PTE > AR AR
DEMERER » LH RS A @i
BOR 5 M ADNREE & R @A RO » 5
H/INVOHER » R R @R RAE SR H RIRIFZE » 1
HRE MK - BRIt - 28 ABRILIN
AT HBE—BURGHEN ARR - A —5H]
G HFA/AS HOEIE - IRARUHES » /E&
2 LR B2 i D B A A — e F I R
HFA/AS it 2577 At #E HAS/AS Y
et - JEH TR M 22 -
HAABRRHEELC - BRI
BHERR  HPEERERNTRECRENRE
I AR B AR E R S BEw
Frankel * Gorospe * Chang 1 Sugar (2011) #i
R HARZRAME R HFA - Rty
(LA IR B[R] 65 7 Bl - (R4 E fHFTr BRE
MR EE » BURKENNT AL - {HiS
FENERZENAEZLR » HEEMEMHKA
(40.03% ) * FRMAZE R EIRAREM
NTABEEAR - SREENT RN AKEL
T BRI - (RIS A gt i
BOER » JEEETEL HFA/AS B[R H Bhi i
AR - HEG RS ASD A8 > ~—
TEERALETZAG JJ8 ASD - HIL WA > B iR
WG SCRFHY AR RBEREE » ASD i Bk B [F] 52
FE) 3 AR RS R#E - A -
2N K

£ 33 Fabfizerh - REZERERITA - 23
o 1 RARHERE AR A 9 FR2E e
A > HAEE s HFA/AS FIHAMS GRS 3
& (Feng, Lo, Tsai, & Cartledge, 2008; Palmen et
al., 2008; Yang, Schaller, Huang, Wang, & Tsai,
2003) » HAth 6 FRAVELE—A[EIRE - AT ARG
ARG HE 2007 1% » BfE T AEWE
R FSEN B DR TOREE -

F =2 EREMER AN A (Davis et al,
2010) JBEERCER (PND = 100%) » HEERS:
RERE A > RS20 S A ARt
SRR (PND = 72.38% ) 5 B/ AR AR

(PND = 65.47%) * B/ T A E Ry HFA/AS
RIS CRETeE » DU — RIS B AR
R > PND 73731k 64.50%%1 65.95% - itk » Bl
IR AR B —RRITE - At ATiEdEE
B BEUCRSEE A -

8 R AR B S92 28R I 5
A HEBRERR - EREIER T ARIRER
tfE > (B - SR E VD o BT AT
B R o B U e R A A — i [ 6%
FHEBHARR  ERER R R/ ARCR B2
KFREY - BIRSECEH — M [F A DR E
WK > =R E R HRERI2EE E Y 57
BAGE - —RSHEEEEREA (17 &) HY
BRATRITA 5 T HM =R 285 F iy

(4~8 K& 7 &) bt EHFEENZEE AR
YE  BLREARGE - IR RRAR AR - RS &

£=  FRENAFRE HFAAS T SERT5HIREIES

S3HTEE PND % #E (pME-RAKME) Pl (EHEE) SCREE
&R A 29 10%—100% 72.38% (29.70% ) R
EfEA 9 13.9%—100% 65.47% (33.66% ) WMH
B — i} [RMAS T Rl I e 6 15.3%—93.30% 65.95% (32.18%) WH
BB LR AR T R S S 3 14%—94% 64.50% (44.06% ) GEEE]
RS IE R A 1 100% —100% 100% (0%) TEES
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EHOFEEEEAE TR (Feng et al., 2008;
Palmen et al., 2008 ) FRE: > BGFER Ry[E
Fo B DIERERA - TRREBAEE - B A Te e
PR E#E RS (Tsatsanis et al., 2004 ) ; {HE:
tF—f% (Yang et al., 2003) FRECAE > ATHER
KR fE E AR TGS AT B BB
3N

£ 33 fRiferh - BABSENAR 6 &
HE RRE (45) B (20 3 BEHS
HAANE 6 W WE BRI
AL 21 & BARTE RS G2 HE
MEZEMA (FF - KR A B R2H
H M ESHIBA kT o RVHBE R ILEE G A
5 HARTESR AR SR A B E
R+ PND 7370 Fs 89% #173.54% 3 EHARIES
ARIEEZHE (PND = 48.90%) « il » B
FEREHELHY T AR R NI > Al AT
M TR TARVES L SN

RSN & BRSSO IR
NEBFESR - MERERNTARERR > 7]
REIRIE R - — Rl EIEIR A2 T A B
P A TR - BRI
Mo RO ABERE - SRl E S At
TEEar R RF B RESERR - §imeys
Mt o B SR TG B BT R U ROR B Y B AR TS

i5 o HE b > HFA/AS REAE HARMEE RSt
REIIA RAmEE  @EEREREN ABRSE
B AERE AR B RMER - AR
RMEEATRZE > AR ATIRTEAMAE H RS E
TEAE AR A « & H RIS R 1
BENA  —HHNABLEHEESE 55—
TR IR (b e E AR - O
4ANIRE)

HHA T ABLF ST 0 33 RRFFET] 23 Red TRy
B (11 ) ~ @A (11 &) - DURGRA]
TR (13 /) » P hEREE - 51
T R IMUAIRIFFERE S © 2006 24k » RN
ROAIAT Ry U] 2 AT R U © 2008 47 HIBHER
—f& TLI5E (Palmen et al., 2008) % » FHEf
%4 (Dotson et al., 2010; Leaf, Dotson, Op-
pencheim, Sheldon, & Sherman, 2010; Leaf,
Taubman, Bloomfield, Palos-Rafuse, Leaf,
McEachin, & Oppenheim, 2009) ° FHFRIT
FoRIERANT Ry B 88 By T ERER - PND 731
& T1.59%M1 77.80% 5 @ EIELIA PND Fy
64.90% > JERHRCR - Al > SELEIMTHIARIE
et BURAET ADUART ORI -

1T R AR AT Ry ML e 7 o R R
WA ERARCR > Bt R R EH HFA/AS
ERAIIHCE: » RATT Rl - SRS BB

RO FENAIEEE HFA/AS Tt 23R I5EIRAEI ALY

sATEE PND fE% #ilE (G/ME-RKE)  HOE (EHEzE) SURiEE
SESEEVIWN 7 10.29%—90.90% 48.90% (27.42%) wH
REHEHES T A 6 58.30%—100% 89% (16.03%) HhEE
A HARERE R ESEA A 26 13.90%— 100% 73.54% (30.72%) R

£H ARENAREZITRZFLIGERE HFA/AS B9

srirEE PND fE &L #uE (v ME-RKME) gl (e RRAEE
1T R HUm 14 13.90%—100% 71.59% (31.32%) Hh&E
Eay IV 12 10.20%—100% 64.90% (35.07%) WH
PRHAT R HA] 13 15.30%—100% 77.80% (24.99% ) Hh&E




AT RIS E DIRE B PAE B BT E 3 1 A AR AT 43

AT o HrPERHH T REUAIRY PND it TRy
B > 2 FTRER R R AN RIRY BRI - filan -
& AT VMI (Bernad-Ripoll, 2007; Sansosti
& Powell-Smith, 2008; Scattone, 2008 ) EFHUHHI]
HEY » B TR EEE B (Davis et al,
2010; Feng et al., 2008; Laushey et al., 2009 ) » 3%
SREEE DA OB AR
(=) HRFIGAGRE HFA/AS FRSFHZI
RRIORIRE IR B RN
LA ERMREZARTES
WL A it REIBEKE - 18 33 =
Wsed - 15 B ARt acEYs - Hp A
TEACFRHIER Y » AR EREN ATEES
M A E HA =R A E T — R -
B 13 B AT 4 BAAZE 1
R AR o LD ATt TR
&% > JA 2007 LA ARSREEY Foie % -
LN AL RN ERE » T AR
FERE B AT © LA SRR S 7T
REFUKSE - /0 ARYRE AR RBAG R © B 5%
il ~ UGB R R s A FTHERE ~ DUCIRE T 8)
1) ) 475 B SR BB i > DA - Bl 22 B A
& NANHK RS - 2GR EG1E
B8 - B A SEERER A - TRRMIA ~ HERR

AR~ T PR ENESRIE A E (I ~ SR asak
FeEFAI B A M BB = - E AR E
B aruissisinIng - DU S IE5EREIE
S o P AR A ERAVETS ¢ 3Rk - FERER
B4 PEROIRE S  TIEIRFI R RS E
& BRI IR DUR T RN ST
Il -

FKNFRTEN AR #E L A
—FEB TSSO - PND By 73.93% 5 RfEAIVY
HEBRESE > PND 231 E 69.64% 1
5415% 5 =M E @M ER R (PND =
93.30% ) ° Uit &E NN A RE » BN A
it AHELE (PND = 76.33% ) St R A EAIRTSE

(PND = 76.26% ) » £ PND &R/ At & AELH
FIHEE (PND = 68.16%) ; B EIRE T ATE
5 S B ARG - SR IEEE S I iR
G A E - Hl PND HE#RE > 20k
89.90%%1 93.30% ) - BIE/ T Ajit A EEHIHIIFSE
JBRIESCER (PND = 65.05%) 5 fiat sl
Edjit A AR A ~ JERE S AU e N E R
HHR (PND = 54.15%) ° ity » e oA

KER—RITIE » LT 2E S R
BORBEPEA -

RN TR RIFIIBRE HFA/AS T E4S S 2 it 32 FE IHRY pR 33

sriEE PND %  #iFE (RvIME-RAE)  FEE (BHEE) RRIRE
— il s B 19 10.20%— 100% 73.93% (30.30%) &
it At iG 8 15.40%—100% 76.33% (30.80% ) Hh&E
ik 2 L 7 35.60%— 100% 76.26% (25.20%) aRE
ik AR 4 10.20%—100% 65.05% (43.50%) eSS
RS e 2] 14 15.30%— 100% 69.64% (30.91%) iEEe]
JEEES A - kA 1 89.90% —89.90% 89.90% (0%) &
ik A LG ~ ik A AT 23 15.30%— 100% 68.16% (31.65%) A
=Mk sy (FRFEEHE 1 93.30% —93.30% 93.30% (0%) HES
3~ R RAERIE D
LA Y (JEEES 2 13.90% —94.40% 54.15% (56.92%) A

R - EE AR
A
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Fh AT B At AR AR B A TR
5t » H PND =R T AT A A R
B AL ABARIRTSE - 2 PND i
it =FEEIHIRFSE » 18 FTREZ A Ry =FHESHY
HEREE R  GRINEBCE LR - 1 LgE
FEoHI T AR - AR SR T 2R
A AR - BI40 Yang ZEA (2003) HYRESE
HRORBATEZCE TG TR R - (EEAE
R4 o BE PND BRI o HHBEmI%D > [H
SN ZE %35 ks T EZNMPN S Vi b
SHRENIRE » A RER L H RS - BV
JE'Y" Bellini ~ Peters * Benner E Hope (2007)
J¢ Gresham ~ Sugai 2 Horner (2001) P
1 AR EEER » /T ABHEETREHE
GHE R AT - Nl [ERTEERNE
T AREASZENII TR A - HAER R K -

1HREHEIRST -

SR - EIRE A A FEEE S s A A2
iG> B IEEEE I - MR A > Hl
PND {HE#Em - 7 RIERE S A Bt &
RS A BB E RS TR IFES
RS EE -SSP RE > AR SMEE
W HREBLE MR AR S 0HRE - Rl H
8 > SHREFETH LS -

QETEFFERRTIARES

£ 33 Rifsed - BEAREENESES 18
o EEHESRREE SRR T BRSO
B ES (PND = 82.53% ) BRIERR
TEHEFEE (PND = 63.82%) > 28 h R
ARER Nl IR R EREER )
ANV LN

xRt HREIGAEE HFA/AS ETFEEEEE TAIRAL

SiTEE PND % #E (s/ME-&AHE) SEE (REHERE) SRR
G R 16 15.30%— 100% 82.53% (25.89%) s
HARGHENE 23 10.20%—100% 63.82% (31.30%) fHaE

S B AEER RS - 2N
SRAPEEEE A > H HFA/AS AEFEEARIBEEPRsR
it BB A AR E AR > R ARG AN 5 B
HFA/AS fE BRI A AR R -

(M) fRFIFEHFE HFA/AS HERIIHZF
FRSERERRAER

BRTEREESERSC HHE 15 B
o SR > 11 R Fe A S
LSy - 8 R RIMERF R > 5 RoE
BRIPECRESL - B 2005 F5G > FEEE
fiF o UG HAKERF R > B 2007 AEEKA 41

(f# 16% ) » HAWEEE 50% LLEATIZER
HZ ° Chin Ed Bernard-Opitz (2000) ~ Moes
Bl Frea (2002) BifnEIREEARE LR » B
2007 AN (E 16%) - HEREFFEDHE

25% WIWFFEETELZ » 2010 SEEEEH 75% HIHF
T o fERMHERFIBEILE L > Moes
H1 Frea FifaatHRIHERFIELEEL - HH
B T — BRI 0 2007 R 2009 A4 AL
o3 2 BLRIHHERFAB LB 78 2010 9%
EH 15% WMEHRELZ - EEHWE
(Dotson et al., 2010; Laushey et al., 2009; Leaf
et al., 2010) FIHATEREERAIRRY - L
HHISEZRITFCET HFA/AS TEASHTGRIIBRATR -
K Ry R IR — & B S E VYRR &
¥t # PND JEBCRIE - &/ \ERER RS
SRR (PND = 71.49%) @ SEHELBRYE
BER (PND = 54.38% ) MAEHHAER: (PND =
11.25% ) ~ EH#ER: (PND = 25.89%) FI%H(b
A (PND = 22.50% ) ZIR AR - A
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RN HRFEIGENEE HFA/AS 2818 ~ #EFFEERERIY

sriTEE PND fE &L #iE (e ME-RAME) SPIHE (ERE ) R
BB 39 10%— 100% 71.49% (30.32%) &g
TR R 19 0%—100% 11.25% (25.79%) wH
FHAMER IR 9 0% —100% 25.89% (37.43%) WH
ySLUE U D% 12 0% —100% 54.38% (43.38%) A
FHIE R 5 0%—100% 22.50% (43.66%) WH

AERF SR ERRIAREEL - 15 PND BYEL
HI R AR (PND = 57.74% > SD =
47.58% ) o ANt > VYRR ASHO) ORI AR HE S
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ABSTRACT

Purpose: This study used meta-analysis to explore the application and effect of 33 social
skill interventions on individuals with high functioning autism and Asperger syndrome.
Methods: Meta-analysis was adopted to analyze studies published in peer-reviewed jour-
nals in English between 2000 and 2011. The studies used single case designs. Percentage
of non-overlapping (PND) was employed to calculate effect sizes. Findings: Most par-
ticipants were males from elementary school. Fewer participants came from preschool,
high school, or postsecondary school and none came from junior high school. Social skill
interventions were more effective on participants from preschool than from elementary
school. The effects on high school and postsecondary students were high; however, the
effect on female students was less than on males. Single interventions were more frequent
than were multiple ones, and the effect of the former was better than was the latter. Adult
interventions (less parental participation) were more frequent than peer interventions and
more frequent than a combination of both types of interventions. The effects of adult and
peer mediated interventions were moderate. The individual format was used widely. The
effect of an intervention delivered by combining the group format with the individual
format was excellent; the effect of the individual format was moderate, and the group
format alone was mild in effectiveness. Simulated settings with authentic components
were employed and had moderate effects; natural settings had no effect. A cognitive be-
havioral approach was most often employed and was moderately effective. A behavioral
approach was also effective. However, a cognitive approach had only a mild effect. Most
studies targeted only one type of social skill; a few studies targeted social cognition with

mild effect No study targeted nonverbal communication alone. However, certain studies



targeted nonverbal communication combined with other types of social skills. Studies
that targeted any 3 types of social skills were highly effective. Studies that targeted only 1
type of social skill were the next most effective. Studies targeting 2 or 4 types of social
skills were mildly effective. Interventions had a greater effect when the assessment was
held in simulated settings versus natural settings. Simulated settings were moderately ef-
fective, whereas natural settings had no effect. Finally, the effect of acquisition was mod-
erate, and the effect of short-term generalization was mild; however, short-term and long-
term maintenance and long-term generalization had no effect. Those studies that collected
treatment integrity and social validity data had effects that were better than studies that
did not collect these data. Conclusions/Implications: first, increasing social skills stud-
ies of intervening preschool, secondary, postsecondary, and female individuals with high
functioning autism and Asperger syndrome, social cognition, by group format and com-
bining group with individual format, with peers and families’ participation. Second, im-
plementing social skills studies which emphasize treatment integrity and social validity,
analyze maintenance and generalization effects, inquire into the methods of advancing in-

tervention effects at natural settings.

Keywords: social skill intervention, high function autism, Asperger syndrome, meta-
analysis
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