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BARERETT R ENME R B AR
BA£R - 8 B 5 B[R] A 2238 R B
YRR A R - W ST il i 25—
I ATTS AT R Dise R £ A TS
KRB WOt R B A 2 1T e R RE > A3
B AEE - ARIEFESSE (Ingram et al,
2005 7 Newcomer & Lewis, 2004 ; Payne et al.,
2007) ° HUKBTTH 1998 4F T REREE I
TTHHAL , $E B R R BE B A RIS RETT R
R B HAE LB E R
TTBCUE R 5= BOEAER 2012 %
BERONET R B DB & 7E 1= R B
BT RHEECRREERE - ZIRETRI
REST AT BT AR - ML ER A B L
LBEREE 2B (Individuals with Disabilities
and Education Act) fERRFRIEFETT FslE.Z M
FE—E0 WMAER I B E R HER) B 3RS
FRERAT Ry RTREAIIR L ©

TR DIRE T AJT 5 TR T Ry IeaT &

(Functional Behavior Assessment ) #&55%Ffr 5%
JEZ S AJFZE » Horner B Carr (1997, p.85)
FUEITRIIRERT R Ry AR T S5 Hu TR 4T
2 RGO A AT AT B R AR R A
B8R o BT RIEREIK E L 20 fHRCHIHA
17 By LB 52 (411 John Watson, Fred Keller,
B. F. Skinner) #& B1T Ryl IER LN EHZE
5 e RS R AT BRI - GE R
B 88 W5k 02 A R A G T TEHIENEY . (lawful and
predictable ) (Sugai et al., 2000) > #3 Carr

(1977) #ER—FRISCE > Wk HEITR
VR E A VUREEN R / DhRE - A HH 2 A 5t
FrEHGTT RWIR KA RER R BRI T A -
Iwata B H [ 25 £2 (i e 2 09 B B 2 e 2K
B EA G RIERER T (Iwata et al,

1982/1994) - BLBRBFTT R hRERF EAIMISE
B RANET IR

SRR SRR BB EER » 1T R DhRERTE Y
BITEHERLLIRZEEREHEA B KT » A
B Ry ¥ (Ervin et al., 2001 ;5 Scott
etal,2004) o B UIERSIMIEEAS (A0
1T RS HTHI ) B - P R SR AOTT Ry DREST
AJTE ] RE LU EE LU & SR S B A g
(contextual fit) * FE » AZHENATRERA
TIRAT R DIRERTRAVERE - H 2 BRI AR
# @y L (Benazzi et al., 2006 ; Loman &
Horner, 2014) - BEAREGEWIFCEURTT Ry DIRE
AR T I B AN ET R
T EEEE A R e FR T I A - B
MM EL AR A B B A TT Ry DD RERT & Bl oy
ARISHIRES IR ALEERY -

BRIRTT R DIRES T A TG AT E Z M
5 T BURFAHRE e AN I T T B2 T AE
IR BAHET T1T Ry DRE BT AT 2RI B5N LA
"ITReIIRE ) R THEEERRAEE
AR TR BT > KR BEHR 106 224E
FEER 109 BAERE S 33 221 ~23 ~35 55K »
1M1 110 E4F R EEHACA 27 552K » Gk
PR =/ NRF e — R A E NR B 2% - $152
WEETZ - ARPHEED - BUIRA R ~ EHT
WS - REAIRE 5 T USRI 2
filike 3 - AR5 RN LA HRYB/E LIES Ry
T o BT EURERE LR FEEH 2
HEHE N AR T R [ - BERMTT
R DIREMIRR R > ARIBTT Ry ThRE R AGEE /Y
TSR 5 ARMAE AN B2 RS
ELiHHBR AR BERE - sRbFZEE Pl > BN
HE— BB FRE T R DhRERF R BT A
IR (W, 2017 )
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o BT R DI RER BB DI REME T
ASRIE R 2 HEPERNBE (40 Scott et al., 2005
Dukes et al., 2008)  HIHIEREDRE =
A A RIS AYEN R (400 Crone et al., 2007 ;
Loman & Horner, 2014 : Strickland-Cohen &
Horner, 2015) » H.Z $ift 72 DLAR S Ba Yy
TG E X E PR HIRE (Crone et al.,
2007 5 Strickland-Cohen & Horner, 2015
Strickland-Cohen et al., 2016) - B %
HE HFEEATHRE M (Loman & Horner,
2014 5 Scott et al.,, 2005)  #AEEEZHEH
TAEE BB VR AT E IR -

B 52 5 28 B B 5 A A 12 32 AT R Dy RE
T ATTEER TR » SRl A
BRATEINAE - MM e 2 EE A SERTRE
1T R RER R ER B < HTAHR B E R 2 5 &
BRGSO FTERRY - E BB S RE —
ARSI XIBERENZE &
EERCER TP AR B 2 IR
BUPNBEEEHER N EYEE ) K &
S T AR B LT ) R RS AR B Al B2 A oK SRR
IR ATREE HEEE — P 192 E (Taylor &
Kowalski, 2014) = [Kt - B2 A H 2 $5 87
WonEE - At ESEERREEANAE
1835 (Sadler & Sonnert, 2016) > R Jill /& 2K
A 2 B T EAHEEE = (Taylor
& Kowalski, 2004) ° fz 5 %8 Bl B2 35 F 1y 3K
AR B IREEN (Amtzen et al., 2010)
R Rk A e AR IR AT RK - FE I B3R
TEIERYES - FRIEER RN & st ey e ] -
R G EH N ERITIL (Gooding & Metz,
2011 ; Taylor & Kowalski, 2004) ° T ELhAE
I ATTGEWE T S L SRS - SELe
R R o BEROR S BN B Y B B
M B LEERES SRl Z R 22 S A i
HIARR W -

Bt Bty S B AR SR AIRRS
TERS BB #2521 T R DR B AT
AR o o A SR B R R B REEE T T W 2
8 > SR —fFE T SIS £ B R AT
EE B EGR S - AR
mliE L5 52 A B A S e - se g - D
TER BN HBH B AE RS R B 2% -
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— TRIEETEZHE

O' Neill # A (2015) FRHTT R DhRERT =
(functional behavioral assessment) & 5 £E &
LY AR B 2R - AEHEREAT R AE T IR ~ 1]
o~ Refl & A A G R ANEN - 1EHH
A 8 e Ml e 17 R R BR 85 i TR B 4R 5 477
FoDRERT &R — (8 AR R AV RS - R
ol ~ THERH TR ~ BRTA - BifE
BLEEAL RN (Sugai et al,, 2000) ° HESRTG 26
THAHATRIIRERrEA ] - EEL T AP
EENIRERITRIIRER & - 1T R IDRERT &
& —E R S AT R I R A
Tk 2 e 8 P A R T R PR R 38 0 - DA
e — P /EABIN ATIE (Hanley,
2012) » DATHFG AT Fo B AL - REAF -
HHERIT R ERITIT RN RRE
A ESEHER (O' Neill et al, 2015) > 471 ¢
F B R R BB 2 & (Council for Exceptional
Children) 3 1EFHIIT B YIT R IRERT
R BRIEEREIT R EER EE R 2N
RAEE B B MR R BCE A BT
oo [ R i B SRR L B B R FERR 1B A 1T Ty
P REL Y e B P T T 2 BGE B A T R DI RERT
&2 (MlEFA > 2019) -
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ThIRENENPIT I EE S =
M B A L ERESEE (informant
methods ) Bl EHEAYE ZAA - ANALRE ~
HHh - [EMEEE > 15304 BT R R ERI HE R
HUE - B TEREE T - ek - R
K5 BN BEGR AT/ N
AT R B IR ] - PR ST
FH9TIRE » EF S RIRERE T REE A 8 -
55 Ry H B 855 1% (direct observation)
AP R D = MR (SNESb: SR St |y
o WERIT R MIRERR AR ~ /AT R i
ZBRWESE - EREDEIEE 10-15 EEETT
FoRIERT SR > DB T R [FTRE 2 A AU AIRAS
BATHRE - HEBIEEMEA T LIS R —FW
ER BRI R HIR B T R R
BERTE » 1T R AR R » ATRERR
SBR[ A RE AR B R SRV & - 26
= By ThEE 43 #7 (functional analysis) ° f&
2 R LR B T R T RE A R IR A
BAMYEATE - B TIRE S T T (S AV BRE ATH
BT Ry M < IR BA R 2 G HERY - BiE=
TR T T UM E—RERE E A T BRI I
FEIBHRERY R B TR - AR BT R Dhee s i
I > BARER TR 1T R B sz M B3
FIRA BRI - FEAERT RN E HA
Hfghgrt - B ERBAERIEL% - v LUES
B FR IR 6 S e B wT AT T Ry Rl
4/ AE Rt BEAERBEIT RFEC %
MG R EF S S E R o WA AT R D)
AE 5 25 AR B B AL T B AR P 151 T R A
I HAER > IO ZE i DA ARR )5
AEEE LA - HEEFIETER 2N E
(> BRI R S e H ke - A E
TESRANFNA G - BRCEERIRIE By
ABFEE R EGE - ERFEWARES T
(Crone et al., 2015 5 ©' Neill et al, 2015) °

A PR U AR B RS AR ST =0 1T R DD
RERFR TRV — Ry EE i ny 1T Fe R
o BEEDL T SRR DT
feax » IAEERERI DATHRE 3 AT HY 7 B g ek

(Crone et al, 2015 5 O' Neill et al, 2015) -

TR EBETKE  FEE T A

fi #5 S (O Neill et al.,, 2015 5 Horner et al.,

2000)

L AT R RTER IR FAE 2 -

2. FRH P TR T R TR A P RE & 8 2R Bl A~
T RER R LRI AR -

3. FHHERA T R FIRERYAE R b E e T
FRertia (B B R R I DRE -

4. FR—E s —E L LR T R D RE Ry
BREETTR ~ AT Re@ B AERR E HEE L
KBS AR LA T R O£ R B E Y -

5. 50 H B RS I RE R E R -

DARTE#IEE ~ s ay AR R T R TR
B H P FRIA T Ry P R 288 A A 1y = S 2l
i1 5 Pl Ree LB PA A AURE S, - TR AT

(Crone et al., 2015) > BIA Wu (2017) BY

WFeR BLBENE AR - BT R EEEM

TR FEEZERES EIASE 70% HURE AR -

AT RIIREFFERIFIERM S » IFTCBURER

NETERzallkee - KR8 Re e 21/ Uk

L (Crone et al., 2007 ; Loman & Horner,

2014 ; Strickland-Cohen & Horner, 2015 ;

Strickland-Cohen et al., 2016) ° HREI{T xTh

RERYAIET - DR SRl R R i L

32 AR A 25 il B R T R F B R g 1 B rp

TTRIIHE (Dukes et al,, 2008) ° ZEHRE(E

FSE > Loman i Horner (2014) ZEIR %

ANE (58% KBk ) #xdlsisg - &
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RERTRTE ~ BB DIRE - S — B A
EAKENIR % A B B B AT Ry R E E i 47
AT Ry DIRERTR - AR BT LT HR
A ASE TN B AR A T T o DI RE R &
M8 (Strickland-Cohen et al., 2016) °

“TRENAFTEZRR

BITIT R IIRERF R E EHERT A
FIEHHREAHE (O' Neill et al,, 2015) >
KR 1T R DIRERYIRER FT 5 [N A TT R 5
J& » EBFHRGT R R B A W R 2R A
HHFEBL (Loman, 2015) » SR W 928~
B2 [ P % e R R A A BT R TITRERY
SHEEME IR (Scott et al., 2005 5 Van Acker et
al,, 2005) - Kbt > S2EEFEER BT
12 (competing behavior model » & FUlE 1)
A DU a8 /e AT S 8217 Ry DhRE L FETHY
i 5 B 1% (O' Neill et al., 2015 ; Sugai et al.,
2000) ©

BT Rt CAY R 2L 00 Ry = A0 B

1 HH{THIREN

TRAT By 3642

7

B BRI T T R R TS 20091 T Ry
EERE R IEE ([ 1 KRR ) - 58
ARSI T R LA SRR B R
DA v AR B ] BT R [ RE A Ry 35 T A
1Tk CIE 1Ry 1 EIRHT R ~ 2 R
R~ 3 B RITR) © HRTREEEN
BRITREIFEEZEN > REAXTSEETT
R E2 2 AR BT FNSR B R T R (R
bt SIS o RO A R AR AT
TN AR B AT RBERITE - 525k
BB ARG > BIghIESE S ~ YRR -
TR BCREL R BB PUER Y 7 B T U
T E T R B A T R MRS A 1 A T AR
B9 ATREE ([E 1 ASKESHE) - BAgRs
o MAFETREEZ BN AL > HWETH
B ~ 1T R B08 ~ B0 5 17 Ry BT Ry R
B B #5154 (Crone et al., 2015 5 O' Neill
et al., 2015 5 Loman, 2015) ° ##& bk > 38
EH TR - AR A BRIBIT R
(SRERT d R IAN A A B 6t

) 2 4RSS
LBTR | —| Gatms

~ eSS
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R R A SR B LB Ay T /7= it
B BT R A AME s 0 T B DI RE R =
RS OB B AT 5 » WK R
e~ TLRIRTE ~ T RFCE R R E /K
I ARG ZER BT R DhiE > RN tREETH %
18 TR Mg AT T A2 P A 53 B B SR T T RO R HE &
(O'Neill et al., 2015)

BiifT Rt e % - BE MR
TR DIREN A SIS 5 AT RUIREN ATIEREH
[ E 94 2 > Crone % A (2015) BRI A
AT Rt S rb oA 3 A SRS SE A B -
ATRERY I 3 Y A AR IR T R DRERY /T A
TR - MEEEE T Ry DRE T A JT5EE - HIAR
BEBRPOERSE GRS Y% A
RIGHYEAT A B~ SITHRE BT /7 -
O'Neill 5 A (2015) $EME 1T R IREST
AT ERE RS BRI Y HBRITHEA
BWTR ~ M AT ENASEBRIBT R
AE ~ I AR A A H 78 BT F A SR

BRI HIER - 07T A BRHERET
e

AT R IRe R B AT RIS
T TR 52 A B A AR e BB AR 1T Ry D
Y FIET A 722 5209 - SRR/ A SR 2R
A7 MEFEFL (Dukes et al., 2008 ) |fj Scott &
A (2005) HIMFFEEE B AN GmA T R I D RE Rl
B BRI T R HOR N SRS B S B
BB - S R ERGEE A RS R A B E M
HHE BN E R B3 B 70% HflE 2 dt e
{5 FHERR A B R S B A RIS - A3 A R e
Al - BEARE - BREREES - W
R EBEE AR AE B AR & AR
W o Wk AT TC R B AR R AR - B
I ATRMS BRI A BT R > 2
E | R RSN St 2 Sy A
W& - BNECE AR R U8 i H CRGEHY

2 Ml &

(il

\

TRl B AR A R [ B 7 U FR 22 %R - TTRE
IR R R — T -
HEMRBEMAIRBIT RIER R
A S5 LR FIE > Borgmeier % A (2015)
AR SRS A B (EEE @ EED - Rk
P~ RGO ERAD ~ BAEE RN ~ TTECA
BEITRER) BT REESEHER
1Tk » WARIBIT Ry DhREE TR ~ B
1Ths ~ e T ET R EANETT A FER 2
SRIRNE - A5 BEBEAR A BAERRRAT » A
e g e A4 48 e B SR TR D RE B D
DHRESHEN AT Ry - MM 5 IR T By
EREAITR Bl - B A BN
BAAT R IERERAAREEE T < BESL > B
EAEFIRRAT R H RIS KRN ETT R
AR OO BENMIL R E CEHEE
[l FEER A SR BTERITT Ry AR AR ET 2 LA
HEHE R LA EIT Ry I IERER ETUE SR
& o Strickland-Cohen Ei Horner (2015) FIIfk
BB BT Ry B 2 - TR RE SRRy
BARIT R ~ EETETT R IIRERYTHRS ~ Hol
ERfR BRI ~ BRFE /T AGTE AR BB R -
R ERE I T R AL B -
B ATT Ry B R ARIE I R HE P M RE R B4R
BT Fo SCRF BB SR E 9 A BREZFIHR -
AR LERAD - FRAEED ~ FEnaan ~ B2
HRBTRER - fRBEE S
B ERFEEREEERAER - RBTT R
HIDTRERE IR I RF ST E AR H B IR (H 5
IRASHINT AT - HEEBIR B AR T i
TR AT R B B2 AR T R A
RETERILR - ESEERSETEFEEEIHN
7 T E B2 AR — 2 » HEamAs SR
A fH o B BRI AT R IRES A ST SRR IR
METFE L HRAIRE - WEZ EHEHY;
BT ABMMER ~ BTHE JEEn] VAR -
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= BITTRIEFEENALTEZ
HEEx

Chitiyo B Wheeler (2009) PARIHERY S
A 21 (7ERAT (90.5% FuisBIEHET ) #
SARRGNBRE - RBTTIT R DIREN A TSR
T RRE - ISR R RIAEE - A
& e (skills) ~ Fi iy (techniques) ~ 3%
(7 ) I B Ll G 5 SRR B 52
1o f PRI e 25 Ry HOA S+ FRE 2 IRF TR
i~ B2 B W R B TERE A SR Ry
MRAEE - HXORILFREES > BE5HE
R FASEGEUBREMIPITNATIE - Dk
DB TR AT T R DRERTE R B R /0 A
T AERREE T - BT I T T R
RERF NP I REMR A 2 N EERY 5 (ERT &
T BT R B HE R R A TR TT By
RIRER 2 A 2 RS - B > Y E#
ZRHh B B A TR A - R T BT AT
FoDIREGT R BLE T A RIS ST HAIRE TR
ZHETHSL - IR RHIRYEE I BRI B2 IR &
VRS AN S B RN B A T 1T R D RES
AFTEREEES » 23R e AR E

o

Van Acker % A (2005) g iifd H 22 4% A
AMCEBE T EE R A R T R DhRERT & B
MATTRIL 71 47 > AR BBT R IRER &
JiT > AEAT R RER FUE A 18% IR AR
TR MIRE R - A 52% $HT R E 2 E
BEY ~ R Z B E R E K EHEEE A R T Ry
T —#1Th - 18% R E MR RIS 5,
BE > WAV —IT RIIRET RS TS
BT RADIRE AT RIIREN AT EF
FERRE S AN 71T RIIRERE 2SR -
A 35% VI Hi B P/ p A SR g 2 AR
BT RHITIRE © RN ASRRS I 46% iy

I AT FEMEBE IR R R /T AR > 55
Gb o BERSERE T 1T R IIRERTE » (HEE 62%
TR FH o AT AR B -

Blood B Neel (2007) A 3= ffE 22 & Y
43 R 2L E IR T R PR mE LR A 22 A HAR 1
LB HRTE - FERBBIEA S 15 AERTT
FolRmEER A 01T R TE B 1T Ry DhRER &
HRE @ Rohre st Erus R T el
AEfRaR - MEARZ B4 (3747) BETR
ST HE—S R ATTENANE
B R S E I T R IIRERTE - 3TVl
I AT F Ry — 1y TE T Bl & [ SRS 1375 B -k
AR SR © WERBHI A BATT Ry DIRERT
B AT EEHAE TR T E e
o BRI R TR EE EHE R
NEBEIT R DIREFF R B A ST EEGR
ERAEEIMCEETE R RERRTT R
HEE  EEHBEERA LT AT RNARE - B
TR DIREFF BN A ST R 2 — 1 Fy
TRERUEMBEERT S -

Scott A (2005) W& 13 FHEAFZEES -
PRA BAE R Al - BT E BRI T R IRE
PR B ATTERIE L « TR E R R
T RIIRERT R - SRR A B %
FERHIER S i BB - R AR
F5EEEE - U AH AR B P Bt Y B e B
1T R DREARRA » HM/SHHFTHR By B B AT
FoDIRESERY - S VURH A DR TR 2 etk
BRORERER o 25 R 1S AT A
AR > FUHBIR IR0 T R BRI Y
FUSRHEEENEY > PYHE (0 A HR B 1 SRt ey [
g e VAR o P R SRS -

s P 5 B BB A [ A E PR
BT Ry LhReat & AR A IREBIT T hE
PFE YRR FRAT R T AT % (Blood &
Neel, 2007 5 Scott et al., 2005 ; Van Acker et
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al., 2005) - FE - MEAREE T 5O EREE
B R 1997 FESCHE B B0 MRS
AT R R 2 H B ifth AR BRI - 2242
PEEATT R/ AR R - HRHT RRE
IRF o L RREN T Ry DRERTE R BN AT » ARf
MBI R B A BT R B2 A S
TR IIREFT R E N JE 2 H 78 (Blood &
Neel, 2007) - & 17 EEERHH TS0
WFEH BB T RIUIREN AT RIS
FrE - BIREAR A BrEEBSH MRS
( Chitiyo & Wheeler, 2009 ) ©

M R EHSHRBENZE

JERHE R B2 HT B B B i Sawyer
(2014) FEEF#w#E " The Cambridge Handbook
of the Learning Sciences | 5 RZERHEEA
AR R IRRR T EH AR
HETEEEFHNEEFERE o Sawyer i
BEEZEWIFEFREMAYZE T - e
i & R AR R B AN R B 38 S AR
B8 202 TEERY - A 26 R R A =
(misconception) ° S35 » Sawyer {i€ ZR A
R R B TR g T S R E BB E K
FHVEE RS B E A RSB EL AT, - 7EEMH
BT KEMERERFE 34 (Gooding
& Metz, 2011) - REBESFRHVZHR ~ SRz
HEXFES  anEgEilEnss
( Arntzen et al., 2010 ; Brown, 1983 : Taylor
& Kowalski, 2004) ~ jif: & £ S sk 1y 34 &
R T REE B R A it &R - AR R
B~ O HAEE - i AR EDESE » G2 1E
HEERE T RE S BRI A BB B EE A Rl
w5 KA K EBE S (Taylor & Kowalski,
2014) - Ktk - fE LB ERERLT Ry g Al S
AMEYIEE G XK B - B B A
Fe BRI 225 e G RS (Amtzen et al.,

2010) - AIREGREME SRR RN -
WaREMZE ARG R
Savion (2009) & & 15 =& [A % (belief
perseverance ) ¥ RAYHIF Ry Zibim b5EER
e tg o R 2B T Ry AR
T A TR R O A P I 1 7 ) SR 2 A 7 e N T
BEn - BT R RO EIER o S —Ep T2
Bl D ks P 2 R A R R B =R — 1 ik
ifs - ARMPEEETEN S BT 41k - &
B AR AV DGR ER SIS - DR 1T
FoBS AERHER o {0 L EAHRRRFE1S 0 - B
AR HER S » B4 R AR SRy s B IR
(Taylor & Kowalski, 2004 ) 5 HABZEAHF
A BRI B AR fE AR A A IR REL HARE
HIEERBLRLF - SRR R E A
AR RS AT RN A R BRI &
M A H SRR (Busom et al,, 2017) ©
FE AT AL R TS B R RS O
SEREBUERERERE RN - BB B
HEZE ALK EME S (National Research
Council, 1997 ; Taylor & Kowalski, 2014) °
ANEISCRRATER » B gesE s Al R 2
A FEH BRI 2 A o A R T R DhRERE
iGN R ERENERIN NP S peacier K i dpCl
FepraVE IR - R ERE SRR 24 - HAlE
WM R B BB T R DIRERT &
ERTT Ry DIRES T AT SRR AR th gy A AR IR L6 K
AR B R R SR E 1 - ARWFIEAK
SIATEE M B S B ERR AR R IRt
B R o AR P e K A
EERA B > ARRFEERATT ¢
(—) sHETRIREN =R AT
PRRVETFRERE - I i 228 R T Al
B EHkEL
(22) M7 RyDhpERr=Eas RN A T &<l
IR B FREAE - IR 22 R Al
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RIS -
MAFGE

ARWE AR AR BB R 2 5T Ry
DIREFEREE A A J7 S IRE AT A Bk B B 2K L
W FEILEERR - MIRAIRRA G -
Kt - SRABEMEAZSHT (qualitative content
analysis) * FEFKXEAIRFEEERNVER
R R H B8 (categories or themes)
DUEIERFFERIE (Cho & Lee, 2014) 81 -
ST ASZ AN B BV F R amfC 5 R T 70
K i A B AR R 52 T R DRE ST AR
% RPITIT R ThRER R B R A TR
Fr BBk B 3 BT IR - T
AIAENRIR FRAC R LR A = — Ry IR
R MERIAIRR - H 23 IZREm AR 5 2R 5
TRy B AR RS2 A BB DA B AT
BIE - EEARAER R TR ERE o ORI
FEHATTRE I 8 43T 32| Y 3 G Skt gt
HAET R IReN AJT 2 BFHATE S RIHk
B -

— AR

HETBIR R BATHEEE RE 104 £
109 F- R 2 FANEA SRR TSl
e IR A B T R PR S S TR Bl > Bl
o R Il ~ SERE B =R =R B - AR 5T
SERENAE LT R ShRERFR AT A ST R
4] s S 3 W s B > 5 R 42 /R ERL 12
/INKF o BRI TR T HTIFEE B R K F AT
AR R AN FLER S SR B BRI il
B EE W T T R ShRe Rt B T 2l
REMNATIEAR - B TR DUt T A am B T8
15 © WIRE TR 2 DRI (] 2 e e 22
Eh B TR B T Rl s R ET 2T T Ry

TREFF BB TN A SR 5 MR TrESHI
DUSZENEm A PR A Ry B 5 > R AZA
A AREZS - RE R AR B - 2B
B BB MR A Y 2N 29 B 19 7 » AR
R IRTE ~ RO SRR -

AT TEEE 2016 2 2018 HE A HI P Bl 5
B TAESATamAc sk - 43 Al R 7 4382 12 47 -
2 aAC SR 2K B R 2 A B LA E B E AR
% PUTIT R IRERE R BB R 1T R IIRE A
TIERGERACEk - 2B BT il
T B SRR SRS TR T R DIREA
ATTEFRES B TR EnS
AllEREn (A S REAER B RS R e ? ) -
HIERT I - e B e B LR
S [EAR AW o B sl E
e 3 CAE B F R S F BRI T
HETERE R o VIR LIRS EEEE TR
SR ST DL B RIS 2k R o RERT
= TH (M5 3% - 85 > HNZ—1%
P2 A A A (R B T LA B BE R R -
BT RIRERTENMS - 2% HUAEC
HIHT I 2 VAR A R BRARAE 1 A SR < 5EE
T — 2 BERS TR RIEm vl RER R AR 2K
AR 8 B AT Ry PR B S SR T - K1 - B
TERIER 73 IR PERH R A 2 R $ 5 - TEHE
B TAESGR SR bR T A iR M E A E AR R
F&ERT - S mERSZ MRy R 3 RE ST » 518
HIEB AR R AR 5 R ks
HIEE R

PIRE TAESIRR RS (BB 1)
T HE B R AT ARACER 0 IR &K word A
AT Sl AR 2 A B MBI E B
Mg s HERE TR RN > HSZ IR
Tt Ha i A Bk A R A o B B Bl AT
A BYER S2 /| AR SRR - R ACERE A
B AL RS TIESIRT A A skAy B TR B A Aa
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HASZ AN AR E B BB 1T - R 3mAC sk
B Ty SERC sk S A BB 2 R
ROk BE AT AT A > & AR B
i~ TEIHRER DU S EY R -

= - BXliRISaE

A EmAC R By word 5 0 Ry PRAEZFI#
FIEIRRAL - AR FEHHE B a4 - LN
F— R R AZINEDT > UGN
AR BRI L W — it P Yy 5%
"NL REIEE . "M, PR TS, A
KW BOBRRZZIEE > "1, 1
KIS T AL REGERE 2B AE R
RIGL AN B 5% 0 B A - AmASa
B 20 T107N-A3, 3R 107 SEAE &2 L
it T A0 B A SEE S TR 0 58 = R G 8k
"108S-11 5 FAFRAE 108 -1 218 R & A
RIS AR5 —ET Al ek -

AR FEER FVETE AR A 32 S A
7 7 (inductive approach ; Hsieh & Shannon,
2005) 73BT AR A Bk Y S RE - 55—
TEE LB T RIS — 1 TAEYIRTdmfc 2% -
DGR ELEERAIEE - SFER T
J¥ # 1 Cho £ Lee (2014) Y #E 5 > W fi
B e 55 LA/ 0y & 3 fc S5 E 1T Bl s = i 185
(open coding) * JEEHIAHE (preliminary
codes) W ASLFEIFSERERIP ARG - 8
BESE R BT SRAC SkAmAs - A A A 2RI
BUFTHUERE. - RIGZ I RS ILaR - AR
G-I AAERRE RS § B3R 2R
RIS BEE (category) © A H & RHEY
PR B 3 M7 ES 58S NVivol2 FRER - 2H H
e - RIREIFTEE o Bt fa e H w4 5
AP ~ R R S A - PhEkfs
H I 32l m] A H Bl G EERAT EBAT R
K _EAWEECA Z A Z NS o Tk S

RIS B ERESCR VS S B AL
EVR R B PRER LK A2 B A R HoAh - 1531
Kappa (R#{E fy .870 » ZRmifi i & BA
R

= wWBAE

AT R A EE B B ARREE
IR LI - BB —1EH B R Ry
HTEMEVEER - TR —EE BB T RREH
BAMIEFATTRSCRF ) Eflil— « MALEKR
2R T ERITT R AT 0 T IR T RSERE
FE > RIIRATTRIIRERFER T AT Z
WOBLRIESRI - 2T R DHRERT R BT R DRE
I ATTEREE - B RIT R R T
FoRE T FEHIRHB S

MAEBER

DU &t 35 52 3l 2 Al A2 477 % 215 B TAF
B3 i T ) PR SE B A 0 R A e e
B

—  HETRIPkE

(— ) HERF IS TIELARIDkEL
| iThEhkékhz A TEREER
Fhik
IThREOSAE = EER > BERIE
TR Ba1R IR o ZFIZREMTE ERR AL SR T R fe]
BAR: > HRE=HEER > £ -2HHPA
B TARAR S BRERT S (105S-
1) o B EHEwEEE TR W TR
FRAFERA Fir2 T, (107M-11) -
5= AT R B R RUAC SRR Z 8 Y S E
W EE—HTEALF HFTEEMBE
(1058-13) » [ZFaNBi & BB A > A A
Fadr T B EESEE I AR HKE
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#sb 2% (107TM-11) - Fif R A 15 T i Al
FERINE RIS Z B - e = E PR
TR Z B Z BT R RS ERC 8% » AN H
TATERAT R Bhme e -
2. R FBREAANEI

A 8 R i B RR T H AR
& K 047 By T BE 5 8K X (Functional
Assessment Interview, FAI) (IhEEEE &M%
5% (Functional Assessment Checklist: Teachers
and Staff, FACTS) - 32 Il il £ F] FAI 5%
FACTS ¥ HHRA A BHEITRIRRI - R Z 5
ARHJRHAAEYT » AT EFINE R rRe G R
Me I TEBAANR T H I RAEZ R
(1058-11) -~ RAEE-DEFZEFRA
HIEHE.  BURE XGRS T R A ey ik
(105S-11) - EEE TR - TEEEN
G MRS S LR R B
P43 FAIB(FACTS BRI Ry " 42 2 4%
LA PR RRRASFERAAFLR
B % B ER 0 R H TREY
&5 (106N-11) -~ BB RARRIEAEIN T
BB  ARTEmEEIRA RN &
BE M R -
ARG EFREGHMANFRER

7 R Y H A AE S5 AH B EHUEL DA 1T
Fo[FIREH A HUNRAS > AR A E2E —BRAa 6
FAI 5% FACTS HETRRAN » R E RS
HEH B RIVES - ERcER E H R
a0 TARRTT Ry fTIRFBRAGRY ? fHCRIRLEpR B ?
fa AN 7§ E—HEEH S E 7T
T8 e st BB A R B 520 (HAA3Z3I1#
HER — OB R DUy & — R 2 1 AR
TR AR — R B RS ] - Rl & 5Tk
TR RRZ BRI o TH T FE
(107M-11) 5 JEgb > & | WREE B mf LAFH
TR e 2 A A T Rl L, I — Ry T I

W A BEg L T RFEE T AT — M
Ay (1058-13) ~ T & At A ik
(107M-11)  {HIEfE#IE 2 EH B 241
FFEBIERE T RGBT REE  FEa
MNEE G ELEE T Bt AR A I - S35 —
fESZ AN FREEnE H 2 T R
DR > RICAERITT Rz 1% > At/ 1?5 2011
JEEAt / S ALY S SR Bk A A / A
ERIRR 7, o Zall B T EEAET
PEIEML N 5 B T BB R 2R, (105S-
1) ~ Tempas s Rk B2, ~ THRES
RE (107M-11) - (HIEEEHEAERITT Ry
AR 2 HEREA AT R IR » thit 22315
Al SR 258 — A SRR TT Rty
BIRZEE -
(=) SRR ERS TIESSRIDkES
LR E— SR ETH - SREHS
L

PRI R B > T B A m]
RER R A B2 AR EI T R - SF
ZER > B 2B LB R
BHEEEAZ R > a0 s Ty i fpeEskay > &
WHEA TS THBATET — 2
R U - SO R 5 Rl
F A2 TR, (105N-A1) ~ TH %A
BRI EITL ) TERERME ~w
w2 gi A%, (10IN-A1) ~ T # R R
RAFARERG ABSOETHER
(107N-A2) » SZFIl AN B 3 AT B
HKEWE - EH TSR - FEEEE G
FIZRH AR -
2. A8HA B ey B R A R

1T R DIREFT = 9 & Rt S 5 7 ZEAH B
NG AR E ~ (ERREE ~ BAAERA
B% o Sl s s E R A A B B Y
7 IR [ AR A B2 A 47 R Rl e Y AR B A USRS
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"l AR EH T AT L a
#o R AR T S RO A B A R e R
M3ty (106S-AS) - ZilEFmIS I
LRI > FORAIDL T A s R KA R R
e ER, (107N-A2) » A[ DL AR
R HERER) -
3. ¥R T s A0 B R R 0 i M B AR

R A FTREATT RS REHEE
AN A B R B R D RE S E AR AT R
DIRAAT R [IRE - T R B R e R
At A —BRAI AR T By » BRI RISZEN %L
Fff oy AR AR (E 2T RS E T
REEER » " Rl BT P B 4Z
(105N-A2 ; 106S-A8 ; 107N-A2) - A[HEFY
RIR Rl BTG RS R A ER R E AR
R MLEE )y o ER—HEE - gREL
HIREJTEN A BT ERE - W% E —
HEEZ -
(=) EDRAA ~ ERS TIESHHBAIHKE
| RE S RERARRITAHGIAE

REITT R U R T 1T R DIRE R =AY
F— o LA BEM PR AR T FelRs > T
FEAEE - BB s sk, (106S-A1) 0 TH
BEHGR | SEEBE SN > B ESE
WETHEL g, (1058-11) ~ T#
JEH AR (105N-A6) ~ T &= ; (107N-A2)
S H RAVREG - S URAEE LR GRE
IRIEE - B DL AT LB RN
2R RGO BERE—ITHELAR AR —1E
R &Rt

[ FERF#H (response class) FEHYE Z 8
%AEARIFIBIEE (topography ) BT h » (H¥IER
355 FE LB FH R S22 (Cooper et al., 2007) ©
) A R RGPS | 88— R
TERS TS B EE AT RefTiRE - 40 T b s
HREH B ET O BEMT -~ AITHEIE

(107M-11) > T g6 RE5
FEBARM AR T4, (105N-A2)
BN BRI B ENE 1T
By o HAAJGERY o EAEMIT R IR B —RUREY
TR > SZEBETA R AT RIE -
3ATAIRBFRZSAAR

Z Al BN ETIT R D RE IR RS -
TN T R RS R A Y AR BRI R ~ B
HRESJEETRE ST ~ KB L RZREE » D
REEITRATHEE - W1 T BRI B R L
fRfl ZehmiR S , (104M-11) ~ TH S
X EMENGRS 0 EMERNIKEE  LAERK
T RGERA > THELGCLHBBEZ RO
¥, (1068-A4) ~ T B8 B R
WREER S 0 RETHRBIEAEE, (106S-
AL10) ~ T B ush B A D B e 0
AEAE R R HMERAE ) (104M-11) -

AN B AR R B BT Rtk
FHISHE > a0 "A AR MR L R
H AR BLAE E ek T4k, (106N-11) >
KPR o B TR A S
HEEHAS T EREAR ER R e therg 2
TR DIRERIHIET - P34 AN B
1T RIS P a4 - AlE TAEM
MIEE T A~ g AT R E R R E T
AE - KRBT 22 B > Al H R T
RRTENRERE a1 "H =6kt H
AEEAMB 2 BT RMEEES 0 BT
BOOH MM LN ER . (106S-A8) °
H ERTH SRl B e S 1T R DhREl » 1%
T R R RE A SE B 1 4 REBL IS SR ARAS -
BIERTS ~ 17 R MR E RS PRI
FOBAE DU B IESE BT Ry [T RE A AH B 52
TE o
4 PNFREEA FiiT A E

2l B 5 SE B AL 1T Ry B A e - 2
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EREA T RRTE N A RIS 2E K | AE
ASRIS PR EEET BT RSt - INARER
W IR 2 I BRI —HE A ASRIG > Al
RERIBIT R DIREZK -8B R FERY /1 A SR
(105N-A6 : 106N-12) - EfFmiRE - 2l
BT AER RG> T AR AT ey 9 R4
ARG AR @A, (107N-A3) -
15 RN EEM RN HETT R DIRE - AR
EREEEENE NEER T AR - IRIBTT R ATl
AESERBHE NEERN ARIS IR S — B H Bl
{LRIFERR - BT EAET A B EERN T A
RIS TERFEEREREE - HE A EST
FoPITIIRE -
5. A FFEREE H WL

AR FERTH R~ 1T RS K&
BRIEH - BN ZISHTE RSB -
AT EAE AR By H A RIER
EHARE ) (107N-A1) ¢ T ks R E
BT REAFEFEABRTAKRE
(T06N-11) » AR I8 22 v S E O R E
JIWE - BRT AR E - BAhES pE i AT
RN AT R FTRERT R -
6. AN RuE A E e e R I ek R
B $fz 64

HARLEE S ARG - S BhRE TS L
TEF - HRMRER B Am A R B 0L - a0
SR B TS FE R A% 58 (noncontingent
reinforcement) MY EHE R " A @ EHRITL
B R AT AR 48 T R BT B0 AT B S i (Bl -
BEXZHEFUANEET  ERBERAR
ARAWIET > R Ed) o BRI TEMAE
A A (106S-A4) 5 PRIAE [ EHE2 4 by JE
TFARA BT BT SEER TR 5 H AT Ry
> Al B BR[| 428047 4
ABBA T TR R 2L | (104M-
1) - BERFENE RS TR b e im I nAS

Sy

TR T R BT - Al E EESE 2
AEFEESEER  AFERERALE
‘A BERS TR FFRBOY R E(E B
HEERNERERNTFEEREGIT RES
FIRATE o LA S S BT AT A H L
TEARIGHYE 25 » H EbEE DA L E R
i s BT AR E R BB R A A %
AR B R A 8 B G T A PRI -
SRR RS T AR A R BT
A FERREE FITAR 034
HRBEREETMAR B TFITAN > EHLT
5%, (107N-A4) 22BN EAMEET R
SRUSHIER o bl A SR A B it
BB AE A R B R B A T DU e

) PR ™ S BT A S o SRR B B RS R
Z R EE [

= HEREAREE

| HEITHRBHFMARELR

TR B TE ~ Th ~ &
FZHEREGR BRI RS RARTT
Fo HMBRYSERIM . « S23lll BAh SR S A
FITEM TR AR E R % 0, A 2EHN
(105S-13 5 106N-I1 5 106N-A1) - {IPHARE
REA —EAFHERZS - O' Neill A (2015) %
TREHR HERBE T Ry 2 R DRAS 22 T
HORAR > HEMITREB15E 20X -
HNERT BB FEELS AR RS E —
fEREHEE 2 GREETT R BB AT
shn AT R U ERAE — (8 5 5% B B
SRR AR AT DA BT R BB 2 IR
NS > FAEAYIT Ry HABRAERAR > TR IR
BB R A BB RS R HHIER - TTh
B A A i I 2 Bh 7 B A BT P S R B R &
BHEE B LI BT R B E - DUAIETTT Fy
HIDIRE °
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2. Bty R A A B AR o B R A ST 4R A 64 R A2

2 A 6 = e U R IR ) 3
B TR R BRI ZATAELS
A— B — BRI R AR S £ 7
(104M-11) ~ T AL EX A —1EA
Wk~ THEARM R -2 - R BAAR
VA— B SR 00 3 B R34 2 5 (105N-AS)
THaI ARG AR HBERA —Z WA
A A B EE R 0 T P B AR R & % — 4
BEE R ? ) (106N-12) ~ T &
AAZZ %2 =ZFR7, (106S-A3) 5
o S BAR DL RS R A8 P R B AR IR
MEE - BIRFRE —EE SRR » AR
I E AR E R B DR R B & 5Ug DL
B ERBUMMETT R o B & 7 B 1T R DIRERE
G ER AT R EE T IR T
Fo B RAT RolRE - RATHRHAH T Rl o B4
RS EERE AT Ry - T ARIT R AERE
AR A LIRS v ez i 7 2 BT R
R IIRE « IR T R AR AT O B
R B R E R 3 e e b M AIRE
TTRIRERT BB ~ AR R BB A S
R R A FTAE - BRI B A
K2 EE TG R — M B4 s ENRE
I HA B R R A 2 DI SR A NI REE
}3?0
3ARBITARERREFELEUMEER
b2

B BT R E DI RE FE B RAT Ry
% P HHIEHERARBNERITR
SR BETFR AT T A % o s
A&, (106S-A7) Big T 2 ARRA T
ath s (107N-A1) > AR50 Ry Bl
BB B S B B2 A BER EER 24 T 2 R
T E R A R O BB R - BEEE RSB
SBET ) FRRAEEGNKE 88 £

FREGAFEFIH T A2 % - 3t & AR
— AR T R BCE e AR
i~ R PSSP A TR
B i G Ay (L 0 1999) - MEHE
HREE R B "o asn
MEME > mETHHE, (1058-12)
A REME— 3T i T T R OSSR B T
TE (105S-I3 ; 106S-A1 5 107N-A4) -
4. RBEEITHBMNREG S

BIME RS @a K Sl EmE i S seqT
R v ARG & DLE B AR - R
ATRMS 5155 (extinction) T oA & 4T & i,
VA58 (106N-12) » (HEEFAYERK
BB A TRE AT T Ry N PG T I8 - DA
DT REIE R EL - BIANHEL— B R 2
AR TR AT R DIRERE R ARG R
TFHEME 1T R Ry TSR BAIRI BT -
K1 BB PR S T R BBt
TTRIRA > A RIET - SH—ERERE T A
TR ol (time out) - FRBEEHEIEIEEY)
HHFEEER TR - SRR A RS B R L
TEAEBEFIRRBERNS > 21 T R A e R AR E
W% RE— AT, (107M-11) ~ T4
Ak E i LA rEaE, (107N-
Al) ~ T B AR HagN ik fRhbt
i s B R Fg P ohraag, (107N-
A2) o JEEEERVEER I E T B R IS B S
—E BRI G R B R 2
FEENE R BT S 2 1Y08 - ILoh - @51k
b 5 (differential reinforcement) & 375 it 1
SEETT R AR N ETT R RTERI /T ARG
L BEARURH BN T8 kiFi7h |
(107N-A4) ~ T2 A w3l %7 4% &
TR M | (106S-A3) > FJREWE 1
el o PnR N SRENES Z iR R 2 1
BenRAY —HE o R — R AR AR A SRS
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S EAME (response cost) * @iy "5 A
EH M, (106N-12 5 107M-11) B IK
JERME > AMEHEFNHRERELEERE
TRl > SR THARRY) - LURD
NEAT R R RTREYE: -

FH AT > S - BEE ~ &R
B EAER E R TR EA L B R AR
15 » AIESSEETT Rl b ot ~ NG T iy
SRELERT R » HEIA BRI 2
FELUR 2 RN A RIS A 2 -

T A EFEA
ik A Ejﬁﬂ:ﬂ

—  HERRIHkE

AWFFEZ I Chitiyo B2 Wheeler (2009)
HIB W BT e P B AR R
VERERE BRI T Ry =K - 5371
R BT R IIRe R BB RA A LW T
DERRE . (BERVITRSVE ~ TR BT -
DIRERETE ~ BEE/m A H BN ~ {RIBEDIRE
BOERNS ) ~ THHEAEGRE . (BHERES - H
HifEHE) BT HANGER , (CHPREER - SR8
JER BELEERS ) DUF B = K AT
e R -

e L BREER 43 » AW 9 B9 2 )l F il
TEAT Ko iE Z2 R A HE R 8 P S MHEBANFF8HS SR A
¥ ° Van Acker % A (2005) 25 &15E 70%
HIAT Ry DIRERT B FUE R T R BN E 1Y
FUERERIIT R > B Wu (2017) HRFZEES
B Se S AR T Ry o IR MG ASE S 70%
FEPAE - ARH ARG R B Al Em AN
TEAERE TS KSR T R e B R ERY
E F MR L R A BRE D 2 — A Hk
8 > EEUAGELS & BB SR
L H I - 4 e I B HEETT R

i - R A — B ATESE TR T R
HREE G - IS e T RERITIT R
DIRERERIEE—2 » iz - AIEETT Ryl
RERFRMITIEE < B R E R RAHE - [Lh -
S E BT Ry FLE FER Y R EE I 2 — e
) S5 IR L Ry 58] B — YA T R TR - [
SMHBARFFE I G2 EE B HEHITRERY
JR A2 AT 2 R B A B R T T R R R AR
EANEY > HIAT © Loman B Horner (2014)
FAEAERA g B B AN T R R 5 B2
KGOS BT Ry DIRERIGR AT £2 T
# 40: Crone 5 A (2007) -~ Dukes 5% A
(2008) 5 MAHFSEE EAAI B ERER -
H AT B a9 7 R FE A R A JE fEba Ay -
DRI » 8 [ — 1R 5 R B A — S R e
B g EHIT Ry I » S 1T RS E R
Sl H R Ry - 20T BGE B FUE T R R
B AR AT — A PRE -

HEITRIIRERYFIET - AMFea Bl
AN ~ MR TIEREER - R
1T R RTERIRT R R R - 1A RHE ZAER 4=
MBS AL & 71T R DIRERYER
B Al - 3EH Dukes % A (2008) ~ Loman
Ed Horner (2014) HYBF9EE5 B2 N —E0
ATREAYJRE [KI/E Dukes <58 A S AT H 15 46k
TEEEHRTT R RIEAYDIRE > T Loman B Horner
itgerh 2 A B EELIRNIEERE B
BHERITT R R S 3 BT 3I1%k
Pl e 2 BR O 7T Ry R e T2 e i B L AR
QA HS AN FH ~ G ORI (AR A 2
=% B a4 BT REER
BAEFEOAE BN - K BRERS
TCRY A 1T R RERIDRE -

1T R LRE T AT R SRS 6 o8 7 Bk 18
TTRIITHEE » AFICHT R B0 B Ry
Sl B AR 5E AT Ry DRERT & HER 1T Fe
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DReR Bt » WARIE A5 T i e 24
R E AR (BT hs) AR SRR
EEN AN A —E SR T R I DIRE
LEAE SR E Scott 2 A (2005) ~ Van Acker &
A (2005) FHEBH G AT LT
RerIZhREZ FERATEA mRAS RARRT - e
i E BB R B UIEIE - BT R
BN ATT R Ry — S E RS RIS HES - (HETT
R DIRERTEARS A8 5 5RISEFE A (2018)
DARssi A 2 At Bl N B E T R D
RERT R B/ ARYRRHIRIGE AR Z Bl » [
B B 0E e/ VR B AE T R DIRE BT T Ky
A EZFENRBEEHREREN 8
HURTT By D RE B A SR HY A I TR 2 — 1
H &1L FEFE > 1 Strickland-Cohen il Horner
(2015) AYBIFFE G SR 15 F0E 8 Al 2 7T &
IR LAY - AR R e T Ry
B MR YIRESFEB TRy ~ EET
[T Ry DIRERY THEA SRS BT Ry BB A4 SR TR
W& ~ SR AGT S0 A S B R B G B AR
BB AT T R /T AR S R PR —/ N
PRGNk % - SR B B B2 AT DUAR BRI Ty
HIDIRERS A FERY N AT A BT -

TEERAECRERR 77 » AW B 23l b
{56 I FAI 5 FACTS 1Tk - AT iR 2269
BRI A E R R RN S R E R
AP LIRS TAEI Rl b 3 @ mifH
A ERERAHA » I EMAERIRE LIS -
BRI B T RET R 4 ks - 59—
JiTE 0 RIE AR BT AT R DI RE R R A S
o BRER LRSI EE SR ETAR
AR > KIIL  SEREHE AT B Tt
BRHGE— P IR BEE - MAEREZ]
F BRI PR DT DI RS T AR S AIZ
R » ATRER IR AL 2 32l i RS AR
T AR R - SZallBEME A

fE ZE RN ELE ZEAERR R A RE - VI PIAP B AR
FOIE B AR AR B s S -
1 HoAth IR AR I - AR S R
AERE TAREAR S A B A3 R R AR
AT T R DIRERF RN e —
fE TR RS 2 — 2 © Chitiyo B2 Wheeler
(2009) AYWFFEH » HAhE R R R §E
A1 R TR R P R LU R P R e = Y
AR FEAE HE RS T ARSI 523l Bl 2 DU
RIEZETTEE - SR ERIIHA B
EE - B T A T DR IR R A e 2 A
A5 » Mitchem 55 A (2001) 28 B IKF Y
B ERAD (rural area) HEMTERITIT BT
RERT =AY N2 — » HUW BB 4T
Stickland-Cohen £ A (2016) HIFSE » fihiff
TEFRRS R e =8 H - SR BEhE B B B
SrARAT RUIREN AT RIBITIEE - I
— PRV R R 2 PR T R DIRE A TS
ZEHITRI R > BESRANIL - A 58% RIZLEN
HRITITRIIREN AT E » IR BT
F R H R A T R B TAFREE - AHHF9E
B B 4 MH BRI A BT 98 8 B IR T FR Tl 2 5 22,
T RIIREN AT RN FERFZZ — AR
f&¢ Stickland-Cohen 5 AFIIFFEIFAT » HERIY
B o T S T L S [ R R
B AT KM TIT Ry DhRe s A J7 5 Rk
TR E . — » BT R RERI R B R Bl
THEZ— » HRVIABEEE > mMIEHRE
SR A AR B S b e R A
TR IIREN AT EE » A FIRERE BTN &
BB T T RIIRET ATT S AT RENE -
Chitiyo B Wheeler (2009) HYFHE 5T
REUR BT A AR BTl R0 2 IR Ry - T AE
2B AR SRR AR M e
Ak AT T AR I Bl FRYE S -
e i BRI B - XTI R DA RE R FEE 42

iEH%
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BB - 5P LA E R
BHIRG TR RERIEE - )7 - AWF5R
TR S A B e DR SR S50 EL RS M E RS
7 ARBSEIATRE - 2 BT ATRRE Y
P R © 35 BT R RS B 2
PR G AL - HBeE Al B S R AR
W ST BT R R B TR o A Y

I
= HERIR BT

B K ERE R E B RFTEAER
AT BB T Ry DI RERE BB AT 508
PP R LE B B AR A (B % - AR
BEL > TEBISAERI T Rl BEARNE SRS
R H AR HH R T R i S B A AR Y
TR RIS IR (HZ A T S E
TERYRTERIRE - 5 RET hEg B S KA 2
%) PR EA — AR R - BT
AL AR T S AT MR B AR
Al FEnt e R B ESR E S A
G ARG HE NIRRT G — B E R
T MR R A R RIRETT ~ 1T R
RS BT HE R SCRFITE - TAMIBBERENE
BRAY R 2 T RESR BHE AL B B & A R
e R AR - R H A B R
HAE R A E R A B AR - TS
RIS DERPORFE 2 24T -
Taylor B2 Kowalski (2014 ) Z5MtHEE% %

R EBE R wI SR R 5
PR SRR R EE SRR

oo WPVHE R IR SRR B E E A
PO ZE > A TREFFRR HANE B EEELE

A D RERE RRIA R LSRR
RHRF > 23 B et 2R A A 12 S5 RE
BRI AR E  ESRGRA S TR

[EIRE - WhEr G B EEE 2 nRER IR K2 ST
BT R MIRERYER AR RS - # AT R RS
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Abstract

Purpose: Due to the importance of function-based intervention programs, county and
city governments in Taiwan have invested considerable human and financial resources
in training in-service teachers in functional behavioral assessments and function-based
interventions. However, to the best of the researchers’ knowledge, only one previous
empirical study in Taiwan has examined the effectiveness of functional behavioral
assessments and function-based intervention training (Wu, 2017). Since 2000, empirical
studies have been conducted in the United States focusing on comprehensive training for
both functional behavioral assessments and function-based interventions (e.g., Dukes et
al., 2008; Scott et al., 2005) or training for either functional behavioral assessments or
function-based interventions (e.g., Crone et al., 2007; Loman & Horner, 2014;
Strickland-Cohen & Horner, 2015). Most studies have employed paper-and-pen tests to
assess the knowledge acquired by trainees (Crone et al., 2007; Strickland-Cohen &
Horner, 2015; Strickland-Cohen et al., 2016). Although studies have contained case
implementations, the results are usually outcome-oriented (Loman & Horner, 2014;
Scott et al., 2005), with the challenges encountered by trainees in learning and practice
rarely explored. The authors have found that when teachers are trained in behavioral
functional intervention programs, the trainees do not passively accept the course content
in their entirety because they are influenced by their experiences in dealing with
behavioral problems and their prior knowledge. This/ phenomenon is consistent with
findings in the literature, which indicates that learners learning.a new concept are

influenced by their experiences. Additionally, when the ideas or concepts developed
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from experience are appropriate, they can help learners acquire new knowledge.
Conversely, when experience conflicts with new knowledge or is based on
misconceptions, further learning may be hindered (Taylor & Kowalski, 2014). Thus,
learning is about not only learning new concepts but also eliminating misconceptions
(Sadler & Sonnert, 2016). Learner misconceptions must be identified early (Arntzen et
al., 2010) because they become more difficult to challenge the longer they are believed
to be correct (Godding & Metz, 2011; Taylor & Kowalski, 2004). Given the known
influence of misconceptions in learning, it is essential to explore how misconceptions
emerge during the teacher learning process. Previous studies on teacher training for
functional behavioral assessments and function-based interventions have focused on
training effectiveness, but the challenges and misconceptions during this process remain
unclear. Thus, this study explored the challenges faced by and misconceptions of in-
service teachers when conducting functional behavioral assessments and developing
function-based interventions for live cases. Methods: Participants were teachers from
high schools, including special education schools. A total of 29 teachers attended the
basic workshop, and 19 teachers continued on to the advanced workshop. The total
durations of the basic and advanced workshops were 42 and 12 h, respectively. After two
6-h training sessions in the basic workshop, the participants were asked to apply the
training content to live cases and discuss their application in five 6-h sessions. For the
advanced workshop, the participants worked on new live cases and then discussed their
application over three 4-h sessions. A total of 7 and 12 discussion records from the basic
and advanced workshops, respectively, were collected between 2016 and 2018.
Qualitative content analysis using an inductive approach (Hsieh & Shannon, 2005) was
applied to analyze the discussion records of functional behavioral assessment training
and function-based intervention development. All the discussion records were entered
into N'Vivol2 software and were analyzed word by word. The authors applied open
coding to the first six discussion records to create preliminary codes; the definition of
each code was recorded into a coding manual. The remaining discussion records were
coded, and emergent codes were added to the coding manual. These codes were sorted
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into the categories of “challenges,” “misconceptions,” and “other,” depending on
similarity. “Challenges” represented the experiences of teachers with theoretical
knowledge who had difficulty implementing the relevant strategies. “Misconceptions”
referred to the inaccurate or unvalidated concepts that teachers held. The Cohen’s kappa
coefficient was .870. Results/Findings: The challenges that teachers faced during the
basic workshop included a lack of objective and specific information of the antecedent-

behavior—consequence description, a need for basic interview skills to support the data



collection process, and unclear understanding regarding the meaning of interview
questions. The challenges that teachers encountered during the advanced workshop were
difficulties gathering information and focusing on stakeholders during interviews,
limited time, and difficulties setting short-term to long-term goals. Among the various
challenges that teachers experienced during their basic and advanced workshops, several
common challenges were identified; they were a lack of skill for operationalizing
behavioral definitions, an inability to view behaviors with the same function as one
response class, a lack of multiple perspectives on the clarification of behavioral function,
an inability to develop intervention strategies based on function, the overlooking of
antecedent strategies, and a difficulty in putting theory into practice or connecting
practice to theory. Furthermore, the teachers held several misconceptions (1) They
expected to have a specified number of times for behavior observation as well as a
standard time frame for short-term and long-term goal setting. (2) They thought that
informing students of appropriate behaviors constituted sufficient behavioral instruction
and misunderstood the meaning of some intervention strategies. (3) They misunderstood
the meaning of some behavioral principles, such as differential reinforcement, extinction,
response cost, and time out. Conclusions/Implications: The results revealed that the
teachers faced challenges in either acquiring or applying the core and related skills for
functional behavioral assessments, function-based interventions, and other task and
learning areas. The teachers held more misconceptions concerning the development of
function-based interventions than concerning the performance of functional behavioral
assessments. Several implications for future research were discussed. First, studies of the
facilitators and barriers to conducting functional behavioral assessments and developing
function-based interventions are required. Second, future research must examine
whether refutational teaching can effectively correct in-service teachers’ misconceptions
about functional assessment and behavioral principles. Third, additional studies of in-
service teacher training that include teachers from elementary and junior high schools
are necessary. According to the challenges of in-service teachers observed in the basic
and advanced workshops, professional training must focus not only on the core skills
required for functional behavioral assessments and function-based interventions but also
on related skills in these and other areas. In addition to direct instruction, training
methods can provide multiple examples for teachers’ practical development and
incorporate performance feedback. On-site coaching with school teams can be
considered as a method for assisting teachers in applying the knowledge and skills that
they have learned to live cases and in delivering effective function-based interventions

for students with special needs. Furthermore, school-based professionals, including
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general education teachers and administrators, can also be trained in the basic concepts
of behavioral function and behavioral principles to ensure they have the appropriate
attitude for coping with challenging behaviors and have the appropriate skills for
collecting data and implementing strategies. This study has two notable limitations.
First, discussion record data were the sole data type employed. Second, only high school
teachers participated in this study; thus, caution is advised when applying the results of

this study in elementary and junior high school settings.
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